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Abstract

The article is devoted to the phenomena of
teacher’s inclusive culture, its development and
managing this process. In philosophical,
psychological and pedagogical literature the
teacher’s inclusive culture is considered as a part
of general educational culture and is
characterized by broad understanding of
philosophical and methodological foundations of
inclusion, teacher’s deep acceptance and desire
to implement inclusive values, creative approach
to professional activities and professional self-
improvement at a personal level. The purpose of
the study was theoretically substantiate a tool that
will diagnose the level of teacher’s inclusive
culture, help to identify problems of teacher’s
inclusive culture development and to work out
technology to manage this process. The
development of inclusive culture includes the
following  aspects: 1) school culture;
2) relationships with families; 3) staff training
and support; 4) gaining access to specialized
support services; 5) students’ support and
involvement. The algorithm of activity on
technology of managing teacher’s inclusive
culture development is presented. Results. Since,
in practice of managing a general secondary
education institution, there is no tool for
measuring and assessing the level of teacher’s
inclusive culture development, we have made an
attempt to work it out. The international
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AHoTanis

CrarTss TpucBSYEHA  SBUNIAM  IHKJIFO3WBHOL
KyJAbTYpH BUHMTENS, il PO3BUTKY Ta YHPaBIIHHIO
UM mporecoM. Y (itocodehbKii, MCUX0IOrTUHIMR
Ta IMearorivHil JiTeparypi iHKII0O3UBHA KYIBTypa
BYHTEIIS PO3IIISAAETHCS K YacTHHA
3arajJbHOOCBITHBOT KyJIBTYPH 1 XapaKTePH3YETHCS
HIUPOKUM  PO3yMiHHSM  (inocopcbkux  Ta
METOJOJIOTIYHUX OCHOB IHKIIO31l, TJIMOOKHM
CHOPUMHATTAM Ta TParHEHHAM Y4YHUTENS JIO
BITPOBAKEHHS IHKITIO3UBHHX I{IHHOCTEH,
TBOPYHMM IIAXOIOM 10 TpoQeciiiHoi isITBHOCTI,
npodeciiiHoro CaMOBJIOCKOHAJICHHSI Ha
ocobucTtoMy piBHI. MeTor0 mociimkeHHs Oyio
TEOPETUYHO OOIPYHTYBaTH IHCTPYMEHT, SIKMA
JTO3BOJIUTH [IIarHOCTYBAaTH PIiBEHb IHKIIO3UBHOI
KyAbTYpH  BYMTENS, JOINOMOITH  BHUSBHUTH
npoOieMH PO3BUTKY IHKIIO3MBHOI ~KYJIbTYpH
BYMTEIIS Ta ONPALIOBATH TEXHOJIOTIIO YIPABIIHHS
UM TporiecoM. PO3BUTOK 1HKITIO3UBHOT KYJIBTYPH
BKIIIOYAa€ TakKi aclekTH: 1) MIKiTbHAa KYIbTYpa;
2) BigHOocMHM 3 ciM’sIMH; 3) HaBUaHHSA Ta
MIATPUMKA MIEPCOHANY; 4) OTPUMaHHS JOCTYITy 10
creniai3oBaHuX CIIy0 NIATPUMKH; 5) MIATPUMKA
Ta 3amydeHHd y4HiB. IlpencraBneHo anroputm
MIUTBHOCTI 32 TEXHOJIOTIEI0  yIPaBIiHHSI
PO3BHUTKOM  IHKJIFO3UBHOI KYJIBTYPU BUHTEINS.
Pesymeratn. OCKUTPKM Ha TPAKTHIN YHPaBIIHHS
3aKJIaJ0M 3arajbHOi CepeHbOI OCBITHM HE iCHYE
IHCTPYMEHTY JUIsl BUMIPIOBAHHS Ta OI[IHKU PiBHS
PO3BHUTKY IHKJIIO3MBHOI KYJIBTYpH BYHTENS, MH
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significance and importance of our article is that
criteria for assessing the level of teacher’s
inclusive culture development were clarified and
defined. Based on qualimetric approach a factor-
criterion model for diagnosing the level of
teacher’s inclusive culture and help the head of
educational institution to identify problems and
work out technology of managing teacher’s
inclusive culture development was presented.

Keywords: inclusive  culture,  teacher,
qualimetry, development, assessment, level,
factor-criterion model.

Introduction

The modern system of developed democratic
community’s education is designed to meet the
individual educational needs of the individual,
including: the need for full and diverse personal
development and development — taking into
account individual skills, interests, motives and
abilities (personal success); the need for an
individual’s organic entry into the social
environment and fruitful participation in society
life (social success); the need for a person’s
universal work and practical skills’ development,
readiness to choose a profession (professional
success) by students. However, there are groups
of children whose educational needs are not only
individual, but also have special features.

Of course, the position of the teacher plays a key
role in inclusive education. The psychological
climate in the children’s team, the ability to work
with each child and build relationships in a team
depends on his competence and level of inclusive
thinking development. A lot in accepting
«special» children by «typical» ones will depend
on the teachers’ position. It is very important if
the teacher perceives and objectively assesses the
development potential of any student. When
introducing inclusive education in an educational
institution, it is worth considering whether
teachers, students and their parents are ready to
accept a special child in the classroom.

Therefore, along with solving management
problems, special attention should be paid to the
problem of teachers’ inclusive culture
developing in the educational institution.
Educators who work with children with
disabilities must have a high level of regulation
of their activities, control themselves in stressful
situations, respond quickly and confidently to
changing circumstances and make decisions.

3pobmnn crpoby 1e po3pobutn. MixHapoIHE
3HAYEHHS Ta BaYJIMBICTh HAMIOI CTATTi MOJISATae B
TOMY, IO OynM YTOYHEHI Ta BHU3HA4YEeHi KpUTepii
OIIIHKKA DIiBHS PO3BHUTKY IHKIIO3UBHOI KyJIbTYPH
BuuTenas. Ha OCHOBI KBaJIMETPHYHOTO MiXOIy
Oyma mpencraBieHa  (aKTOPHO-KpUTepiaabHa
MOJIeNIb  JIIAaTHOCTHKHM  PIBHSA  IHKIIIO3UBHOI
KyJIbTYpH BYHTEIS Ta JONOMOTH KEpPIBHUKY
HaBYAJILHOTO 3aKJIaJly y BHSBIECHHI mMpobieM Ta
HalpalOBaHHI TEXHOJIOTI] YIIPaBIiHHS PO3BUTKOM
IHKJIFO3WBHOT KYJIbTYPH BYHTEIIS.

Kiro4oBi c/10Ba: iHKITI03UBHA KYIBTYpa, BUUTEIb,
KBAJIIMETPis,  PO3BUTOK,  OIliHKA,  pIBCHBb,
(akTOpHO-KpUTEpiaIbHA MOIETIb.

This kind of school culture creates shared,
inclusive values that are shared and accepted by
all new staff, students, staff and parents / carers.
In an inclusive culture, these principles and
values influence both decisions about all school
policies and the day-to-day practice of every
class. At the same time, the development of the
school becomes a constant and continuous
process, especially in inclusive conditions, which
became a world tendency nowadays.

To solve the problem of inclusive culture
requires the introduction of a technological
chain: the acquisition of knowledge about
inclusive culture — the formation of values — the
acquisition of experience of joint activities — a
positive attitude to the existing reality.

The development of an educational institution’s
inclusive culture depends on the school principal,
teaching staff and staff in general.

In our opinion, managing the teacher’s inclusive
culture development should be carried out on the
basis of diagnostic and technological approach.
Diagnosis allows to identify problems and
complications and to work out the technology to
overcome them. At the same time, the analysis of
scientific research shows that, unfortunately,
there is no tool for assessing and measuring the
level of teacher’s inclusive culture development.
In our opinion, one of these diagnostic tools can
be a factor-criterion model for assessing the level
of teacher’s inclusive culture development. This
fact emphasizes the international significance
and importance of our research.

This study aims to work out a tool (factor-
criterion model for assessing the level of
teacher’s inclusive culture development), which
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will diagnose the level of teacher’s inclusive
culture development, will help the educational
institution principal to identify problems and
work out technology of managing teachers’
inclusive teacher culture development.

In accordance with the goal we have identified
the following objectives of the study:

1) Based on the relation with the scientific
literature in the field of the paper to analyze
the phenomenon of inclusive culture and
teacher’s inclusive culture;

2) To identify the algorithm of managing
teacher’s inclusive culture development;

3) To work out the factor-criterion model for
assessing managing teacher’s inclusive
culture development.

Methodology

The following theoretical methods were used in
the study:

1) retrospective analysis of the literature on the
teacher’s inclusive culture development;

2) methods of systematization, analysis,
synthesis, generalization at the stage of
identifying problems of teacher’s inclusive
culture development — to justify the need to
implement teacher’s inclusive culture
development in education, clarify its
essence, content, identify its components
necessary for the development and
managing these phenomena, detection
grounds that could help in the stated process,
explanation, classification;

3) methods of ranking, scaling — to construct a
factor-criterion  model for  assessing
managing teacher’s inclusive culture
development.

Theoretical background

Managing  teacher’s  inclusive  culture
development in educational practice

Today, the problem of developing teacher’s
inclusive culture is very relevant and, due to its
importance and complexity, requires deep
scientific study. The psychological climate in the
children’s team, the ability to work with each
child and to build relationships in a team
correctly depends on the teacher’s competence
and the level of inclusive thinking development.
It is very important if we are talking about
inclusive education so that the teacher could
psychologically accept and objectively assess the
development potential of any student.

R Volume 10 - Issue 44 / August 2021 (09

The investigation of the attitudes of teachers
upon the integration process of students with
special educational needs by Mata (Mata, 2020)
helps identify the best means of influencing, with
the purpose to form relations based on mutual
evaluation and to promote equity of participation
chances.

A theoretical analysis of philosophical,
psychological and pedagogical literature allowed
us to highlight several authors’ approaches to the
definition of the teacher’s inclusive culture
phenomenon.

Polyansky et al. (Polyansky, 2018) consider the
inclusive culture within the education system as
a special philosophy, when the values of
inclusion are accepted and shared by all
participants in the educational space.

According to Baglama et al. (Baglama, 2019),
teacher training programs should focus more on
teaching individuals with special needs in order
to promote knowledge, skills and attitudes of
teachers. Elective courses may include courses to
enable increased awareness on individuals with
special needs. Within the scope of teaching
practice course, preservice teachers may be asked
to participate in observing and implementing
practices of inclusive education.

Khitryuk (Khitryuk, 2011).considers inclusive
readiness as the first stage in the formation of
teacher’s inclusive culture and defines the latter
as a complex personal feature that contributes to
the formation and design of values and
technologies of inclusive education, consolidates
and combines the knowledge system of skills,
social, personal and professional competencies
which let the teacher to work effectively in
inclusive conditions, to determine the optimal
conditions for every learner’s development.

The scientist identifies a set of pedagogical
conditions that contribute to forming teachers’
inclusive culture: 1) the organization of
educational process, during which the inclusive
culture of the teacher is formed, based on a
competency-based approach; 2) the construction
of'a didactic model for teacher’s inclusive culture
forming; 3) the creation and implementation of a
program for forming teachers’ inclusive culture.

The essence of «teacher’s inclusive culture»
definition Janusova (Janusova, 2018) explains
through the characterization of a number of
structurally-meaningful components: axiological
(value system, guided by which the teacher seeks
to implement inclusive education), personality-
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communicative (the level of inclusive education
teacher’s personality development, it is
manifested in his conscious acceptance ideas of
inclusive education, in formation of his
professionally significant qualities (love of
children, tolerance, empathy), communicative
and organizational abilities), cognitive (the
presence of deep, comprehensive knowledge and
skills that form the basis of the teacher’s
professional activity and ensure the successful
implementation  of  inclusive  education
practices).

We determine the structure of the teacher’s
inclusive culture through the interconnectedness
and interdependence of its following
components: personality-communicative,
axiological and cognitive ones.

We characterize the personal-communicative
component of the teacher’s inclusive culture by a
certain level of personality development of
inclusive education teacher, manifested in his
conscious acceptance of the idea of inclusive
education, in the formation of professionally
significant qualities (tolerance, empathy).

The axiological component, in our opinion, is a
key component of the teacher’s inclusive culture
and reflects the value system, guided by which
the teacher seeks to implement inclusive
education.

The cognitive component is a system of
knowledge and skills of inclusive education
teacher, which form the basis of his professional
activity, as well as certain properties of cognitive
activity that affect its effectiveness.

Boghian (Boghian, 2019) presents an educational
intervention program focused on empowering
teachers to deal with classroom diversity and
results obtained following its implementation at
undergraduate students preparing for a teaching
career. The findings show that the educational
intervention program enhanced the trainees’
knowledge, skills and attitudes in terms of their
ability to approach classroom diversity and risks
of conflicts based on discrimination and
differences in the class of students successfully.

What requirements can be presented to the
teacher of inclusive education? The list may be
long enough, but the main criteria will be
(Poleshchuk, 2016): 1. Willingness to interact
with other specialists in the framework of
psychological, medical and pedagogical
consultation. Ability to read documentation of
specialists (psychologists, defectologists, speech

www.amazoniainvestiga.info

therapists, etc.). The ability to make up a program
of the child’s individual development together
with other specialists. 2. Possession of special
techniques that allow for corrective development
work. Ability to track the dynamics of the child’s
development. 3. The ability to protect those who
are not accepted in the children’s team. 4. The
ability (together with a psychologist and other
specialists) to carry out the psychological and
pedagogical support of educational programs. 5.
Possession of simple psychodiagnostics methods
of personality and age characteristics of students,
implementation, together with a psychologist, of
monitoring the child’s personality
characteristics. The ability (together with a
psychologist and other specialists) to draw up a
psychological and pedagogical description
(portrait) of a student’s personality.

Kozma et al. (Kozma, 2002) point out other
characteristics out to develop successful
«inclusive practices»: involve learners in
collaborative activities, project-based learning,
and real-life  problem solving; cultivate
technological skills that allow children find, plan,
and analyze information, communicate and
express their thoughts in a great number of media
forms; ensure learners with individualized
instruction, modified to see the needs of students
with different preparation, or conceptual
difficulties; turn propositions and challenges for
equity with students of different genders or social
or ethnic groups and/or evaluate specification or
information for learners who would not have
access differently because of different reasons;
«remove the barriers» of the classroom, for
example, by broadening the school day,
transforming and modifying the organization of
the class, or involving other people (such as
parents, scientists, or business professionals) in
the educational process.

Thus, in our article we consider the teacher’s
inclusive culture as part of a general educational
culture and characterize a broad understanding of
the  philosophical ~and  methodological
foundations of inclusion, a deep acceptance and
desire of a teacher at a personal level to
implement inclusive values, a creative approach
to professional activity and professional self-
improvement.

We agree with the position that the teachers have
many challenges when teaching children with
special educational needs in their classrooms. It
is assumed that school teachers are the decisive
agents in this process of inclusion. Their attitudes
toward the inclusion of children with disabilities
in regular classrooms are especially important for
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the inclusionary efforts’ success. Teacher self-
efficacy has also a significant role when
addressing various learners. In the study, Frumos
(Frumos, 2018) considers the relationship
between teacher’s self-efficacy and his attitudes
toward the inclusive education.

Besides, during the process of inclusive culture
development some serious problems can appear.
They can be the following (Poleshchuk, 2016):

— Children with disabilities, especially
students at school, get used to attention,
therefore, they can begin to abuse their
special status and allow lower requirements
for themselves.

— Many parents may find themselves with a
high level of claims — demanding the best
teachers, speech therapists, corrective
teachers, and other specialists for their
«special» child.

—  Children with disabilities and their parents
are very vulnerable; many do not want to
talk about their problems and difficulties.
Most parents themselves suffer from severe
mental and somatic disorders. It will be
difficult to build good trusting relationships
with many of them, both for representatives
of the school staff and school teachers, class
teachers, and specialists.

To sum up, we can say that developing an
inclusive culture includes the following aspects:

1) School culture, which means: forming the
approach to inclusion through a special view in
schools that honours diversity in all school life
sides; involving and supporting children with
special needs into the school life; educating
learners in the classrooms about disability and
the rights of disabled children in an informed and
sensitive  teaching style; making school
environment that supports the safeness, inclusion
and well-being of children with SEN both in the
classroom and out-of-class; supporting positive
peer relationships and make learners familiar
with being inclusive.

2) Relationships ~ with  families, which
includes: getting and analyzing the information
about strengths, weaknesses, abilities and wishes
of children with SEN and help them in making
solutions about their learning in particular and
their education in general; working in
collaboration with disabled children and their
families to create positive educational
environment and to make their learning goals
accessible; cooperating with learners and their
family members using Individual Learning Plans

R Volume 10 - Issue 44 / August 2021 211

to adapt and to modify their educational
trajectory.

3) Staff training and support: training all
staff members about their responsibilities and
duties mentioned in the Inclusion Standards for
Education to provide equal rights to education for
children with SEN; allocation a highly qualified
Leading teacher (or coordinator, tutor) to the
complete inclusion of children with disabilities
and the teachers’ ongoing professional training;
taking into consideration fact-based strategies in
the process of educating learners with SEN;
providing  strength- and  evidence-based
techniques, instruments, recourses, methods and
principles used in pedagogy and special
pedagogy to make the curriculum individualized
and differentiated for teaching children with
SEN; providing peer support and collaboration
among the staff to further teacher competence to
educate students with disabilities; cooperation
with other schools to develop professional
knowledge, abilities and skills based on
inclusion; taking into consideration and manage
risks connected with mental health in the
workplace, and create a take-charge work
environment that supports positive wellbeing in
staff and learners.

4) Access specialized support services
(Student support services), which means:
involving support services who can ensure
different kinds of health specialists like
psychologists and speech therapists to support
student teaching and learning; involving the
visiting teacher service through guiding students
who would make specialist support useful in the
classroom.

5) Student support and engagement, which
includes: providing a learner responsibility
policy that actively works to support children
through learning basic abilities and skills to
potentate appropriate behaviour, and through
addressing structures promoting to the behaviour
around the child; appreciating child well-being
and self-regulation (Busher, 2005).

Algorithm of managing teacher’s inclusive
culture development in institutions of
secondary general education

Implementation of management teacher’s
inclusive culture development at the school level
requires «transparency». We believe that the
classic structure of the management model for
the teachers’ inclusive culture development
should consist of:

— situation analysis («What do we have?»);
— determining the image of the desired result
(«What do we want?»);
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determining the tactics of achieving the goal
(«What needs to be done?»);

step-by-step tracking of the process of
teacher’s inclusive culture development,
obtaining feedback information, its analysis
(«What do we do?»);

correction of activity.

Management activities for managing teacher’s
inclusive culture development can be represented
by us according to the following algorithm

(cycle):

in-depth study of the theory and technology
of inclusive education by the school
administration.  After all, the school
administration directs the activities of the
whole team, takes responsibility for the
process and result of the introduction of new
technology, covering all parts of the school.
From the detailed development of the theory
and technology of the new system depends
on the management decision, and control
over its implementation, and providing
conditions for the implementation of this
system, etc.;

in-depth analysis of the system of teaching
and education, the system of methodical
work and other systems of teaching that exist
in the school (diagnosis). The system of
education and upbringing that existed before
the introduction of the new system
(development of inclusive culture) is the
«foundation» on which the new system
(technology) should be based. This
«foundation» may be more or less suitable
for the new system (technology). Thanks to
the analysis, it is possible to select the
positive that was inherent in the previous
system, to transfer it to the new system, as
well as to eliminate the negative;

making a management decision to
implement the teacher’s inclusive culture
development.

This means making a balanced, reasonable, final
decision on the introduction of new technology
by the school administration: after all, the
administration is responsible for both the
implementation of the decision and for the
consequences of implementing a certain system
(technology);

creation of an algorithm for the teachers’
inclusive culture development in a
particular school;

acquaintance of school teachers with the
purpose, essence, tasks of inclusive
education. To fulfil this point, it is necessary

www.amazoniainvestiga.info

a)

b)

d)

€)

ISSN 2322- 6307

to set out the main ideas and provisions of
the theory of inclusive education, to
highlight the prospects of this system of
education, i.e. it is necessary to create
advertising for it;

making a collective decision on the
introduction of inclusive education. It is a
decision to implement a new system at a
meeting of the Pedagogical Council (School
Board, which includes teachers, parents and
students);

planning of school work on introduction of
new system (technology), planning of work
on each separate subsystem of school:
planning of methodical, educational work,
etc. As well as drawing up a separate
implementation plan, which covers the
activities of the entire school staff and
individual employees at each stage of
implementation  (from preparatory to
generalizing);

actions of the school administration to
implement the teachers’ inclusive culture
development are reflected in orders,
instructions, etc.;

acquaintance of teachers with scientific and
methodical literature and materials of the
pedagogical press on this issue;
organization of methodical work of the
school, which provides:

creation of a creative group on the problem
of studying and introduction of inclusive
education;

organization of a psychological and
pedagogical seminar, at the meetings of
which theoretical, methodological and
technological issues of this system of
education will be considered: the use of
psychodiagnostics in the system of school
differentiation; taking into account the
results of psychodiagnostics for the further
development of mental abilities of students,
in particular with special educational needs,
psychocorrection and psychorehabilitation;
observation of the dynamics  of
development, socialization of students,
whose education is carried out in accordance
with the conceptual provisions and values of
inclusive education;

mastering the conceptual apparatus of
inclusive education theory;

organization of activities of dynamic groups
that will work on adaptation of problem-
based programs, subject courses, elective
classes to the new technology, will prepare
conferences, pedagogical councils, round
tables, etc.;

organization  of methodical
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meetings, workshops, etc.;

f) organization of mentoring work with young
teachers;

g) organization of thematic retraining of
personnel at special courses at the
institutions of postgraduate education;

h) participation of the administration and
individual teachers in the workshops;

i) exchange of experience between the teams
of a particular school and schools that use
system of inclusive education;

— implementation of organizational work;
— organization of the psychological service of
the school.

Results and discussion

The correlation between quality and the complex
and simple properties that define it can be
represented in the form of a hierarchical
structure, at the lowest level of which are simple
properties. Parameters, factors, criteria were
determined for qualimetric assessment of the
level of teachers’ inclusive culture development.
Components of teachers’ inclusive culture
(personal-communicative; axiological; cognitive
ones) were identified as parameters.

Each parameter was characterized by certain
factors as components of the selected parameter.
The factor is revealed through criteria
(indicators).

This made it possible to combine these
parameters, factors, criteria into a qualimetric
model. For example, we consider in detail which
factors describe the first parameter and what
criteria describe each factor (table 4).

For example, the personal-communicative
parameter includes the following factors: focus
on the child’s personality, didactic-psychological
support of the educational process of children
with disabilities, organization of
communications in the system «teacher-
student», «student-student» of children with
special educational needs.

Criteria for the level of personality-oriented
approach implementation to children with SEN
(factor — focus on the child’s personality) were
determined as: didactic design of students taking
into account the child’s personality, providing
handouts and instructional materials depending
on the needs of students with disabilities,
implementation of pedagogically appropriate
learning tools, taking into account the lesson’s
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purpose and objectives, the content of the topic,
the students’ individual characteristics.

Criteria for the implementation of the 2" factor
(didactic and psychological support of the
educational process of children with SEN) were
determined as: knowledge of psychological
barriers and their consideration in the process of
organizing education of children with
disabilities, creating conditions for students with
disabilities’ socialization and integration into the
life of society, motivation to learn, stimulating
the development of students with disabilities,
encouraging  student initiative,  creating
conditions for emotional openness, trust, creating
conditions for reflection on the process and result
of educational activities, its productivity.

Criteria of the 3" factor (organization of
communications in the system «teacher-
student», «student-student» of children with
disabilities) are manifested when the teacher
creates an environment for cooperation, responds
quickly to emerging barriers and overcoming
them through cooperation and equal partnership,
develops a system of educational activities with
students, uses reactions, students’ questions
when teaching the content of the material, etc.
The calculation of the coefficients of the relevant
factors’ significance was performed expertly by
the mathematical ranking method.

In the qualimetric model, each component has a
weight within 1, i.e. in its shares, the average
expert assessment of the level of their
implementation was also established and
calculated in the shares of 1.

Comprehensive quantitative assessment of
qualities was presented as a function of relative
indicators, weighting factors and levels of
implementation.

Practical use of the model involves the
calculation of quantitative indicators of certain
parameters,  factors, criteria.  Individual
properties, both complex and simple, can be
measured by property-specific units. As a result
of measurements values of absolute indicators of
properties Pi, and = 1,2,..., n are defined. In our
model, scores from each criterion were used as
absolute indicators. Absolute indicators are
determined using methods of metrology,
methods of experimental psychology, methods
for determining efficiency, etc. In our model, we
determined the indicators by the method of
expert assessments. In addition to the absolute
value of P; , each simple or complex property can
be characterized by the relative value of K;,
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which is determined by comparing the absolute
value with the reference (P:!), its value is chosen
not arbitrarily, but taking into account the needs
of society. In the presented model, the criteria
were obtained by bringing all scores to the
standard. Along with the absolute value (P;) and
the relative value (K;), each property (factor or
criterion) is characterized by a certain weight
among other properties — the weighting factor of
the property M. In the qualimetric model of
assessing the level of inclusive teacher culture,
each component (factor and criteria) has a weight
within the unit, ie in its shares, which was
determined using the ranking method. Ranking
was performed by the method of scoring,
assessing the importance of each factor. Then we
calculated the arithmetic mean of the scores.

Table 1.

Calculation of the qualimetric model’s parameters.

The evaluation was carried out by an expert
group of 9 people, which consisted of school
principals and employees of the Department of
Education, who have already obtained and are
obtaining a master’s degree in school
management.

Here is an example of calculating the weight of
the parameters (see Table 1) and criteria (see
Tables 1-3) of the qualimetric model.

Experts were asked to rate the parameters (from
the most significant (3 points) to the least
significant (1 point)) that affect the overall
assessment of teacher’s inclusive culture.

As can be seen from Table 1, according to the
first parameter, 3 points were given by 3 experts,
2 points — by 5 experts, 1 point — by 1 expert.

Number of experts who gave

Ne  Parameters points > P M
3 2 1
1. Personality-communicative 3 5 1 20 0,37
2. Axiological 2 4 3 17 0,315
3. Cognitive 4 0 5 17 0,315
¥ 54 1,00
We calculate the amount for each parameter: parameters:

3 p1 = 3x3+2x5+1x1=20;
> pp = 3x2+2x4+3%x1=17;
> pa= 3%4+2x0+5%1=17,
We calculate the amount of all parameters:

> =20+17+17=54.

We determine the weight of each of the

M;= 20/54=0,37;

M,= 17/54=0,315;

Ma= 17/54=0,315;

My= My+ My+ Va= 0,37+0,315+0,315=1,00
My=1,00.

We calculate the weight of factors for each
parameter separately.

Table 2.
Parameter 1. Personality-communicative component.
Points
Ne  Factors 3 > 1 P m
1.  Focus on the child’s personality 5 1 3 20 0,37
Didactic and psychological support of the educational
2 process of children with SEN 3 3 3 18 0,33
3 Organization of communications in the system «teacher- 1 5 3 16 0.30
" student», «student-student» of children with SEN '
2 54 1,00

We calculate the amount for each factor:

> F1=3x5+2x1+1x3=20

> k= 3x3+2x3+1x3=18;
> p3= 3x1x2%x5+1%3=16;
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We calculate the amount of all factors: >, =54.
We determine the weight of each of the factor:
m 1=20/54=0,37;

m»= 18/54=0,33,;
m 3= 16/54=0,30;
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For the second and third parameters, the weight
of the factors is calculated in the same way.

The calculation of the coefficient of weight of the
criteria is given on the example of the factor
«Didactic and psychological support of the
educational process of children with SEN».

my= 1.

Table 3.
Factor 2. Didactic and psychological support of the educational process of children with SEN.

Points

Ne  Criteria 5 4 >P %
Study of psychological barriers and their

1. consideration in the process of organizing the 2 2 30 0,22
education of children with disabilities
Creating conditions for socialization and integration

2. of students with disabilities into the normal life of 1 3 28 0,21
society
Motivation for learning, stimulating the

3 development of students with disabilities to 21 0.15

4 Encouraging students’ initiative, creating conditions 1 2 o5 0,18
for emotional openness, trust
Creating conditions for reflection on the process and

5. . A L 4 1 31 0,23
result of educational activities, its productivity

> 135 1

Using table 3, we calculate the amount of points
for each criterion:

3 1= 5x2+4x2+3x3+2x1+1x1=30;
3 c2 = 5X1+4x3+3%x2+2x2+1x1=28;
Y c3= 5x1+4x14+3x1+2x3+1x3=21;
Y ca= 5x1+4x243x2+2x2+1x2=25;
Y, c5 = 5x4+4x1+3x1+2x1+1x2=31.

We calculate the amount of all criteria: Y =135.

We determine the weight of each of the criterion:
v ¢1=30/135=0,22;

Vo= 28/135=0,21;

V3= 21/135:0,16;

V cs= 25/135=0,18;

V5= 31/13520,23;

Vy= 1.

Factor-criterion modeling makes it possible to
successfully solve both partial and strategic
problems of measuring the level of quality
compared to the ideal standard. Using this
method, we obtained tools for measuring the
level of quality. The evaluation will be carried
out by experts independently of each other with
the help of evaluation sheets using the scoring
system in accordance with the following
indicators: 1 — the activity is manifested
constantly, to the highest degree; 0.75 — activity
is manifested constantly; 0.5 — periodic activity;
0.25 — activity is almost not manifested; 0 —
activity is not manifested.

Thus, factor-criterion model of assessing the
level of teacher’s inclusive culture development
is presented in table 4.
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Table 4.

Factor-criterion model of assessing the level of teacher’s inclusive culture development.

Parame
ters

(P)

Factors

(F)

weight of
parameters
M)

weight of
factors (m)

Criteria

(K)

weight of
criteria (v)

Coefficient
of
conformity

1.Perso
nality-
commu
nicativ
e
P]_:Ml(
Fi+Fo+
Fs)

1. Focus on the
child's
personality
F1:m1(v1k1+vZk
2+V3Ks)

M1:0,3
7

2. Didactic and
psychological
support of the
educational
process of
children with
SEN
Fzzmz(V4k4+V5k
5+VeKetV7K7+
+V8|(3)

my =
0,37

my
=0,33

1. Didactic design of
students’ education
(optimality of determining
the lesson’s aim;
specification of learning
objectives; specification of
educational content;
planning of methods, tools,
forms of education) taking
into account the
personality of a child with
disabilities

2. Providing handouts and
instructional materials
depending on the needs of
students with disabilities.
3. Implementation of a
pedagogically appropriate
set of teaching aids, taking
into account the purpose
and objectives of the
lesson, the content of the
topic, the individual
characteristics of students
with disabilities

4. Study of psychological
barriers and their
consideration in the
process of organizing the
education of children with
disabilities

5. Creating conditions for
socialization and
integration of students with
disabilities in the normal
life of society

6. Motivation to study,
stimulating the students
with disabilities’
development

7. Encouraging students'
initiative, creating
conditions for emotional
openness, trust

8. Creating conditions for
reflection on the process
and result of educational
activities, its productivity

V1=
0,33

V2:0,3

V3:0,3

V4:0,2

V5=0,2

V5=0, 1

V7:0,1

V8=0,2

k1

k2

ks

Ks

ks

Ke

ky
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2

2.
Axiolo
gical
P>=M(
Fst+Fs+
Fe)

3.Cogn
itive
P3=Ms(
F7+Fet+
Fo)

M2:0,3
15

M3=0,3

3. Organization
of
communication
s in the system
«teacher-
student»,
«student-
student» of
children with
SEN
Fz=m3(Voke+Vig
K1o+Vvi1Ki1)

4. Value
orientations
Fa=ma(viokiot+v
13K13)

5. Value
relations
Fs=ms(v1aKus+v
15K15)

6. Value-
oriented
activity
F6:m6(v16k16+v
17K17+V1gK1g)

7.
Methodological
knowledge
Fr=my(viekio+v
20K20+V21K21)

8.Pedagogical
knowledge
ngmg(V22k22+V

m3
=0,30

my
=0,32

ms=0,34

Me
=0,34

m7;=0,33

Mg
=0,33

9. Creates an environment
for cooperation, responds
quickly to emerging
barriers and overcomes
them through cooperation
and equal partnership.

10. Works out a system of
educational activities
between teacher and
students

11. Uses reactions,
questions from students
when teaching the content
of the material

12. Defines goals, means,
activities and translates
them into an ethical plan.
13. Defines spiritual values
as the inner potential of the
individual in combination
with social, cultural,
personal values.

14. Forms the emergence
of value relations between
the subject and the need for
it

15. Forms a positive value
of the subject for a
particular subject in terms
of meeting needs.

16. Creates conditions for
the establishment of a
person with disabilities in
society, the immediate
social environment

17. Humanistic orientation
of activity in the conditions
of inclusion

18. Appreciates inclusive
values, creates clear hopes
and imitates desired
behavior

19. Knowledge of the laws
of development of the
general philosophical plan.
20. Knowledge of methods
of transmission of
scientific information
(language of science,
structure of scientific
knowledge, form of their
fixation).

21. Knowledge of general
research methods
(experimental and
psychological).

22. Knowledge of
pedagogical theories of
development and

Vy=0,3

V10=0,
35

v11=0,

V12=0,

V13=0,

V14=0,
49

V15:0,
51

v16=0,
34

v17=0,
36

v18=0,
30

V19=0,

33

V20
=0,33

V21
=0,34

V22

k1o

kll

k1s

k17

ks

k1o

k20

k21
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23K23)

9.Psychological

knowledge Mo
Fo=mo(Voskatv  =0,34
25K25+V26K26)

socialization of the person
with limited possibilities

23. Knowledge of patterns
and principles of
construction and

V23

functioning of the =0,5 kag
educational process in the

conditions of inclusion

24. Knowledge of

scientific theories of

psychology (theory of Vo4 K
personality, theory of =0,33 24
motivation, theory of

activity).

25. Knowledge of age V25 K
features of the individual, ~ =0,33 2
26. Knowledge of

psychological Vo6 K
characteristics of a person  =0,34 26

with disabilities

0-0,35 —invalid level;
0,35-0,6 — low level;
0,6-0,75 — average level;
0,75-0,9 — sufficient level,
0,9-1- high level.

Within the research, the authors implemented the
qualimetric approach and find out a factor-
criterion model based on the works of Grigorash
(Gryhorash, 2018), Yel’'nikova (Yel’nikova,
1999), Khliebnikova (Khliebnikova, 2019) and
others. The method of factor-criterion modelling,
adapted to our study, combines quantitative
methods for assessing product quality, based on
the basic principles of qualimetry (Dmitrenko,
1999). It was very effective for the given study.

The authors agree with position of Mokhnach et
al. (Mokhnach, 2020) that inclusive culture does
not appear spontaneously, but is the result of
efforts to introduce certain values into the life of
an educational institution. The creation of
inclusive culture should contribute to the creation
of a safe, tolerant community that shares the
ideas of cooperation, equality, ownership,
stimulating the development of all its
participants; a community in which the value of
everybody is the foundation of shared
achievement.

The authors find a different correlation of the
«inclusive culture» and «inclusive readiness»
concepts by Emel’janova et al. (Emel’janova &
Sinjavskaja, 2015). The authors consider
inclusive culture as «the personal quality of a
teacher integrating his own position in relation to
inclusive education».

www.amazoniainvestiga.info

The study during the analysis of the scientific
literature explained the essence and content of
the definitions «inclusive culture», «teacher’s
inclusive culture», «teacher’s inclusive culture
development». These phenomena have not been
properly studied, so these underdeveloped
aspects of the theory of education have been
compensated. It was determined that the
teacher’s inclusive culture is a part of the general
education culture, which is characterized by a
broad understanding of the philosophical and
methodological foundations of inclusion, deep
acceptance and desire of teachers on a personal
level to implement inclusive values, creative
approach to professional activity.

Managing  teachers’ inclusive  culture
development should be seen as a process of
creating conditions for the formation of
competencies for interaction with children with
special educational needs and with children of
typical development, relevant to the teacher as a
participant in the pedagogical process.

Conclusions

Managing teachers’ inclusive culture
development in a modern school is a purposeful
preparatory work, which is the result of in-depth
study and analysis of this technology by the
administration and the teaching staff, constant
monitoring of the teaching staff in general.

The international significance and importance of
our research for management and educational
practice is that we have worked out a tool for
measuring and assessing the level of teachers’
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inclusive culture development in general
secondary education. We offer a factor-criterion
model to assess the level of level of teachers’
inclusive culture development based on a
combination of parameters, factors and criteria.
Components of teacher’s inclusive culture were
identified as parameters: personal-
communicative; axiological; cognitive ones. In
the qualimetric model of assessing the level of
level of teachers’ inclusive culture development,
each component (factor and criteria) has a weight
within 1, i.e. in its shares, which was determined
using the ranking method.

The results of the study do not cover all aspects
of the problem. Areas of further research are the
issue of resource approach in managing the
teachers’ inclusive culture development.

Bibliographic references

Baglama, B., Yucesoy, Y., & Beyazit, F. (2019).
Attitudes of Preservice Physical Education
Teachers towards Individuals with Special
Needs. Romanian Journal for
Multidimensional Education, 11(4 Supl. 1),
08-21.

Boghian, 1. (2019). Empowering Teachers to
Deal with Classroom Diversity. Romanian
Journal for Multidimensional Education,
11(3), 1-9.

Busher, H (2005). Constructing cultures of
inclusion in schools and classrooms: hearing
voices, building communities for learning
paper given at the British Educational
Research Association Annual Conference,
Pontypridd, Wales: University of Glamorgan,
14-17 Sept.

Dmitrenko, G. A. (1999). Strategic management
in the education system. [PDF file]. Available
at:  https://maup.com.ua/ua/navchannya-u-
maup/library/pidruchniki/upravlinnya-
personalom/strategicheskiy menedzhment_v
_sisteme_obrazovaniya.html. Access:
September, 9, 2021.

Frumos, L. (2018). Attitudes and Self-Efficacy of
Romanian Primary School Teachers towards
Including Children with Special Educational
Needs in Regular Classrooms. Romanian
Journal for Multidimensional Education,
10(4), 118-135.

Emel'janova, T.V., & Sinjavskaja, A.A. (2015).
Inclusive culture of «inclusive education»
future teachers. [PDF file].
https://apni.ru/media/Sh_k-7-
10.pdf#page=39

Janusova, O.B. (2018). Structural and content
component of future teacher’s inclusive

Volume 10 - Issue 44 / August 2021

culture. Bulletin of BargU. Ser.: Pedagogical
sciences. Psychological sciences.
Philological sciences, 6, 65-71.

Khliebnikova, T. M., Hrechanyk, O. Ye. &
Gryhorash, V. V. (2019). Acmeological
support of a teacher in the process of self-
development. Science Review 6(13), Vol. 1.

Kozma, R. B. & Anderson, R. E. (2002).
Qualitative case studies of innovative
pedagogical practices using ICT. Journal of
Computer Assisted Learning, 18(4), 387-394.

Mata, L., & Clipa, O. (2020). Inclusive
Education and In-service Teachers' Attitudes.
Romanian Journal for Multidimensional
Education, 12(1), 135-149.

Mokhnach, K.V., & Nesyna, S.V. (2020). The
concept of "inclusive teacher culture” in
psychological and pedagogical literature.
Pedagogy, Psychology, Society, 136-143.

Retrieved  from:  https://phsreda.com/e-
articles/140/Action140-74896.pdf [in
Russian]

Poleshchuk, E. (2016). Forming inclusive culture
in general secondary school. Educational
Social Network. Awvailable at:
https://nsportal.ru/vuz/psikhologicheskie-
nauki/library/2016/05/11/formirovanie-
inklyuzivnoy-kultury-v. Access: September,
9, 2021.

Poljanskij, A.l., & Martirosjan, V.D. (2018).
Inclusive culture in the educational
organisation. Scientific works of the Moscow
University for the Humanities, 1, 67-72.
Available at:
https://cyberleninka.ru/article/n/inklyuzivna
ya-kultura-v-obrazovatelnoy-organizatsii.
Access: September, 9, 2021.

Rojas-Bahamon, M.J., Aguilar-Cruz, P.J.,, &
Arbelaez-Campillo, D.F (2020). Curricular
integration as a strategy to strengthen the
educational process in public institutions in
COVID-19 times. Revista Inclusiones Vol. 7,
num Especial, 233-241.

Yelnikova, G. V. (1999). Scientific basis of
general secondary education management in
a region. K.: Dako. Available at:
http://www.irbis-nbuv.gov.ua/cgi-
bin/irbis_nbuv/cgiirbis_64.exe?Z211D=&121
DBN=EC&P21DBN=EC&S21STN=1&S21
REF=10&S21FMT=fullwebr&C21COM=S
&S21CNR=20&S21P01=0&S21P02=0&S2
1P03=A=&S21COLORTERMS=1&S21ST
R=%D0%84%D0%BB%D1%8C%D0%BD
%D0%B8%D0%BA%D0%BE%D0%B2%
D0%B0%20%D0%93% Access: September,
9, 2021.

219

http:// www.amazoniainvestiga.info

ISSN 2322- 6307

o
o

Creative Commons Attribution 4.0
International (CC BY 4.0)



https://phsreda.com/e-articles/140/Action140-74896.pdf
https://phsreda.com/e-articles/140/Action140-74896.pdf

