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WAYS OF ADAPTING MATERIALS IN TEACHING ENGLISH TO 

VISUALLY IMPAIRED STUDENTS  

Olena CHUKHNO, Kateryna NAZARENKO  

(Kharkiv, Ukraine) 

One of the aims of educational system is to make the learning process 

manageable and successful for every single student. Thus, adapting the constituents 

of teaching and learning process to the needs of learners with mental and physical 

impairments has recently become the focus of attention in numerous scientific studies. 

For instance, Mahmoud M. S. Abdallah has suggested some methods, strategies and 

techniques which can be used for teaching English as a foreign language to learners 

with specific learning disabilities [2]; Robert J. Lowe has constructed a framework for 

continuing professional development regarding students with special educational 

needs (SEN) that can be applied to a variety of ELT contexts [3]; Alina Nicoleta 

Padurean has determined the most appropriate methods and techniques used for 

teaching English to children with SEN and by means of conducting an experiment 

proved that English can be taught to children with SEN without placing them in 

special schools [4]. In spite of numerous scientific studies on the problem of teaching 

English to students with SEN, the issue of adapting teaching materials to the needs 

of visually impaired students has not received sufficient attention yet. Therefore, the 

study aims to explore the ways of adjusting materials in the process of teaching 

students with vision loss. Accessible materials motivate learners with SEN. Since 

using an adapted textbook either in a printed or in an electronic format is less 

challenging than using an unadapted one, sight challenged learners find the 

information they need faster and perceive it without asking the teacher or peers for 

help. 

Scholars state that visual impaired learners (especially young ones) face the 

following difficulties when dealing with printed teaching materials:  

 reading texts and examining pictures is time-consuming;  

 characters and numbers might be mixed up and perceived incorrectly;  

 the details of illustrations might not be fully observed which creates distortion 

of the depicted object [1].  

Considering these problems, the scholars designed a list of requirements which 

teaching materials should fulfil in order to facilitate the perception by sight 

challenged learners. They include: 

 simple fonts without decorative lines, large and thick enough to be seen and 

contrast in order not to blend with the background; 

 large illustrations of high quality without many details; 
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 pages not packed with text, not arranged in columns, with wide margins and 

interval between the lines; 

 high quality of paper and printing. 

These criteria can also be applied when dealing with electronic teaching 

materials. Modern technology has become a powerful tool thanks to which millions of 

people with visual impairments can live a normal life.  Major companies, such as 

Google and Apple, offer functions (e.g. screen magnifiers, screen readers, employing 

artificial intelligence for scanning texts, street signs etc.) that enable sight challenged 

consumers to use their products effectively. More and more websites cater for their 

content accessibility. It has become possible to navigate a webpage using a keyboard, 

to enlarge a text or use the mode of high contrast. Modern browsers are also capable 

of reading documents aloud. Consequently, a person with partial or even complete 

vision loss can access any information they want provided that websites and 

documents are designed appropriately.  

Whereas digital technologies provide more instruments to make information 

accessible, there are some additional issues to be discussed.  

Firstly, it should be said that providing sight challenged learners with materials 

in electronic format is often beneficial, since such students can transform and adjust 

the materials for their needs on their own. Consequently, saving electronic copies of 

the materials is crucial. 

Another thing worth attention is the text itself. Electronic texts can be easily 

enlarged, coloured, read out loud by means of special apps and screen readers or even 

transformed into Braille characters with the help of a Braille display. However, a 

problem may arise when the teacher uses scanned books, photos of pages, screenshots 

of documents which can be read with our eyes but which are not perceived by the 

computer as text. Fortunately, there are websites providing services of optical 

character recognition implemented (OCR) to solve this problem (e.g. PDF24).  

It should be noted that not every app or screen reader is capable of reading a text 

split into columns and charts correctly. Although such text layouts serve to visualise 

and structure the content (e.g. new vocabulary, grammar structures, etc.), they can 

also hinder its understanding when implemented incorrectly.  

A similar problem occurs when dealing with mind-maps and other graphic 

materials. When a diagram or a picture is added, a description of it should be provided 

for sight challenged students in order to facilitate its perception. The description will 

not interfere with viewing of the document as it can be hidden until it is needed. 

While using video materials at the lesson, the teacher should make sure they are 

provided with commentaries on what is happening on the screen. Alternatively, the 

teacher can describe the events themselves if the visual component of a video includes 

more information than a student can perceive by ear.  

If a website for educational purposes is created from scratch, there are a number 

of nuances to keep in mind in order to make it accessible for visually impaired 

learners. Fortunately, there are online accessibility checkers which can define a 

problem, provide its explanation, describe its impact and suggest some ways of solving 

the issue (e.g. WAVE). 

In conclusion, if Ukrainian education is to reach high quality standards, it should 

become more accessible for students with SEN. A higher level of accessibility may be 

reached by means of modern digital technologies which, when used appropriately, 
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facilitate the process of teaching and learning making any type of information easier 

to perceive by visually impaired students. 
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НАВЧАННЯ ПИСЕМНОГО МОВЛЕННЯ АНГЛІЙСЬКОЇ МОВИ 

В СТАРШИХ КЛАСАХ СЕРЕДНЬОЇ ШКОЛИ 

Надія ІВАНЕНКО, Наталія ГРУШКО 

(Кропивницький, Україна) 

Довгий час навчанню письма в загальноосвітній школі надавалося 

другорядне значення. Письмо виступало лише як засіб навчання інших видів 

мовної діяльності, як засіб, що дозволяє учням краще засвоїти програмний 

мовний матеріал, і засіб контролю сформованості мовних навичок і умінь учнів 

[2]. 

У теперішній час ставлення до письма і навчання учнів умінням 

висловлювати свої думки в письмовій формі рішуче змінилося. Перш за все, слід 

зазначити, що письмо стало розглядатися як засіб комунікації, іншими словами, 

використання наявних знань і умінь для вирішення конкретних практичних 

завдань. 

У лінгвістичній літературі під письмом розуміється графічна система, як 

одна з форм вираження, засіб уявити мову за допомогою знаків і, нарешті, 

доповнення до звукової мови; засіб спілкування за допомогою системи графічних 

знаків, що дозволяє фіксувати мову для збереження її у часі і для передачі її на 

відстані [7, с. 15]. 

Письмова мова не має майже додаткових засобів вираження на відміну від 

усної мови (жести, міміка, паузи і т.д.), крім виділення окремих елементів тексту 

курсивом або абзацом. Іншими словами, «вся інформація, що виражається в 

письмовій мові, повинна спиратися на досить повне використання розгорнутих 

граматичних засобів мови ...» [1, с. 23].  

Іншомовна комунікативна компетентність є стрижнем, що пронизує весь 

процес навчання, а усвідомленість структури мовних дій, цілей, способів їх 

досягнення та результатів навчальної діяльності робить учня суб'єктом 

навчального процесу. Потрібно звернути увагу на те, що навчання іншомовної 

комунікативної компетенції має міждисциплінарний характер, де соціально-

гуманітарним та загальнонауковим дисциплінам належить пріоритетна роль [6]. 

Комунікативний підхід передбачає створення на заняттях атмосфери довіри 

та співробітництва, коли всі учні залучені до процесу навчання. Одним із 
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