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TaTo — BOOIN Beamkol BaHTa:kiBKu. Moemy Opaty — 30 poxkiB. Binm He :kuBe 3
HaMH, V HBOTO CBosA cim’s. Miit Opat :KuBe 3axopmorHoMm. Mos mama JII00OUTH
CIIIBAaTH YKpalHCBbKl ITICHI, a TaTo TapHOo rpae y ¢Qyrooa. A HaBuamcsa B
VHIBEPCHUTET1 Ha 2 Kypcl, BUBYAD MemuitmHay. Mu J00MMo 1 mOBaKaeMO OJIUH
omuoro. d my:xe maciamusa sroguHa!)

asgauua 5. Bigkpuiite nysKKu Ta IMOCTaBTE Ni€C/IOBA Y IPABUJIBHY
dopmy / Open the bracket and write necessary form of the verb

1. d (kutm) B Ykpaimi. 2. Moit Oatbku (mpaiffoBaTtu) Ha 3aBodl. 3. Bouwm
(urTaTu) KHUTY 3apas. 4. Miit cun (J1ro0uti) Mopo3uBo. 5. { vacTo (ryasarm) B
mapky 3 cobakoio. 6. Bin e (0aumTm;) 1o MamuHy Ha moposl. 7. Mecl rapHo
(rpatu) y cyrooa. 8. Dapima rapao (Mortu) roryBaTH Beuepio. 9. Bonu
(smrobmTn) mxas. 10. Tu (muBuTHCS) DlIbEM?

Orke, BUKIaJAHHSA YKPAIHCBKOI MOBU [JIs 1HO3E€MI[IB BHMAarae BIJ
BHKJIaJavya I'PYHTOBHOI IIIATOTOBKH 0 KOYKHOTO IIPAKTUYHOIO 3aHATTS, IT00 ¥
IOJAJIBIIIOMY 320€3IIeYNTH JOCTATHINA plBeHb BOJOIIHHSA MOBOIO.
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CLIL AS AN EFFECTIVE METHOD
OF TEACHING A FOREIGN LANGUAGE

Yuliia Bozhko ( Kharkiv, Ukraine)

CLIL stands for Content and Language Integrated Learning: a teaching
method that involves teaching students about a subject in a foreign
language[1].The term CLIL was created in 1994 by David Marsh as a
methodology similar to but distinct from language immersion and content-
based instruction. The idea of its proponents was to create an “umbrella term”
which encompasses different forms of using language as the medium of
instruction [Momuaka! J:xepeo nocuiaHHs He 3HailieHo. .

According to Do Coyle, Philip Hood and David Marsh “CLIL 1s a dual-
focused educational approach in which an additional language is used for the
learning and teaching of both content and language” [Momumaka! Txepeno
nocunanns ue sHaiizemo., pP. 1]. They point to the importance of cognitive
engagement in order to learn effectively. Group work, problem solving and
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questioning are important vehicles the pupils need to master for the process of
“constructing knowledge which is built on their interaction with the world”
[Momuiika! Tkepeso nocunanns He 3HaiiaeHo., p. 29].

The most relevant objectives of CLIL are to establish the necessary
conditions that will allow students to achieve the appropriate level of
academic performance in CLIL subjects, to improve students’ proficiency in
both their mother tongue and the target language, attaching the same
importance to each, to develop the intercultural understanding ,social and
thinking skills and some necessary competencies in the current globalized
world. It focuses on teaching content using the target language.

CLIL enables students to work on their listening, speaking, reading, and
writing skills in content and language integrated instructions, they discuss
various subjects introduced at the lesson. This enhances learning as many
language-learning programs focus on teaching vocabulary that is used in
everyday communication. CLIL incorporates the subject-specific vocabulary at
the lesson. For example, students learn a lot of academic words used in science
and social studies. Speaking activities in CLIL classes are very important to
help students develop the ability to listen and speak about the subjects and
use the subject-specific vocabulary along with the key sentence structures and
another language. Learners read various texts including fiction, non-fiction
and use the information to converse about subjects. Another important aspect
of content and language integrated learning is the incorporation of different
types of media to enhance sensory learning, different types of media are used
to present and practice language including pictures and images, video and
audio, texts.

CLIL as a teaching method has its advantages but it also has some
drawbacks when compared with other approaches. The positive aspects of the
CLIL approach:

e it develops confident learners;

e enhances academic cognitive processes and communication skills;

e encourages intercultural understanding and community values.

In addition ,learners become more sensitive to vocabulary and ideas
presented in their first language as well as in the target language and they
gain more extensive and varied vocabulary. Learners reach proficiency levels
in all four skills of listening, speaking, reading, and writing.

Possible negative aspects:

e a high level of time consumption for material preparation;

e students/teachers do not have the relevant level of foreign language
knowledge;

e not enough information on the CLIL method;

e lack of motivation to use the CLIL approach;

e the reluctance of using the method,;

Despite some challenges and obstacles, the global need for language
learning, particularly for English, has created a demand for new ways of
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teaching languages. CLIL is a flexible and effective approach that is used to
respond to this need. Many teachers of curricular subjects find they can
develop professionally by adding CLIL to their range of skills.
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ADAPTIVE TECHNOLOGIES IN ENGLISH LANGUAGE TEACHING
Zhamilya Bakirova (Arkalyk, Kazakhstan)

ABSTRACT Lifelong learning has become an essential part of each
profession. For this reason, personalized and adaptive learning has been
drawing attention of professionals in the field of formal as well as informal
education in the last few years. The effort has been made to design adaptive
study supports regarding students’ requirements, abilities and current
knowledge.

The purpose and promise of adaptive technologies is to facilitate online
Iinstruction that is personalized to the needs of individual learners. This paper
will focus on what adaptive technologies do, or attempt to do.

Keywords: personalized and adaptive learning, adaptive technologies,
the needs of individual learners.

INTRODUCTION

Individualization of education is a topic of current interest. With the use
of the eLearning adaptive tools, the individualization of education could
become very effective as this form of education could be adapted to the
student’s personal characteristics [1, 150-154]. Undoubtedly, there is a way to
make the education process in the classroom easier for students. However, it
is more challenging to satisfy the needs of every student than to follow the
individualized approach to education through information and communication
technologies. Furthermore, the student can be provided with study materials
according to their preferences. In contrast to the unified approach to a
heterogeneous group of students in the classroom, the characteristic elements
of these preferences can then be used more frequently in study materials. As
far as the heterogeneous group of students is concerned, the teacher tries to
deliver the information to students in several ways in order to satisfy their
educational preferences [2, 234-238]. This reduces the time that can be spent
on the particular curriculum and makes the education process less effective.
Moreover, if the student is taught with respect to their personal
characteristics, they are likely to achieve better study results (as far as the
gain of knowledge is concerned). It is to be assumed that the student will be
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