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One of the key roles in the outcomes of the whole educational process is played
by teaching materials which affect learners’ understanding, motivation and
engagement. In teaching middle school students English pronunciation, the use of
appropriate materials should not be underestimated either. The choice of materials for
developing pronunciation skills should comply with some criteria which take into
account not only the general principles of teaching a foreign language, but also the
nature of learning pronunciation. Thus, the study aims to define the criteria for
selecting materials used in teaching English pronunciation.

The general requirements for the materials can be categorized as follows:

1. Quality. The information must be reliable and up-to-date. It should
correspond to the curriculum and help achieve the teaching objectives.

2. Presentation. The information must be well-structured, concise and clear.
Illustrations, diagrams and schemes should facilitate learners’ perception of the new
material.

3. Accessibility. The information must be available and meet the needs of the
target audience. Such factors as learning styles, age of learners, possible background
knowledge, difficulties and possible disabilities hindering the perception of the new
material should be taken into account.

In teaching pronunciation, these requirements should also be fulfilled. However,
owing to the nature of developing pronunciation skills, in our opinion, they are not
sufficient. To provide learners with a model of correct pronunciation, phonetic
teaching materials should include audios and videos produced by native speakers. It
goes without saying, that visual and auditory aids must be of high quality and
demonstrate standard pronunciation. On the other hand, teachers cannot rely only on
audio-visual aids, hoping that learners will acquire correct pronunciation sooner or
later. What it will really lead to is irritation and disappointment because learners will
try to repeat after the native speaker, noticing that their pronunciation does not match
that of the speaker, but will not know how to improve it.

What distinguishes pronunciation teaching materials from those aimed to
develop other skills is the fact that for correct speech production one needs to make
their organs of speech accustomed to the phonetic system of a foreign language. This
means one should create a habit for their speech organs to work in a certain way,
which is not completely the same as creating a habit for one’s brain to use grammar
patterns or vocabulary units automatically. Thus, an essential component of such
materials is illustrating the position of organs of speech by means of photos, pictures,
schemes without the use of complex phonetic terminology not to overwhelm the
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learners. The better the position of organs of speech is demonstrated, the easier it will
be for a student to produce a sound correctly.

However, even if standard pronunciation is taught with the help of numerous
detailed instructions, pictures showing position of organs of speech while a certain
sound is produced and audio/video recordings, there is still the risk that learners will
have accent. In order to avoid it, it is necessary that teaching materials should enable
learners to compare the target language with their native one (Haidysh, 2019). The
opportunity to compare the languages is not always beneficial, though. If employed
correctly, it facilitates the perception of phonetic similarities which occur in learners’
native language and the target one. But if used inappropriately, it only hinders the
learning process (e.g. by inappropriate equivalence examples, oversimplified
transcription based on characters of L1 etc.) and enhances negative transfer.

While developing students’ pronunciation skills, the teacher should also use
activities of different nature (both drilling and communicative) to improve students’
pronunciation of separate sounds and words, and prepare them for successful real-life
communication. Although drills are vital for developing students’ receptive and
reproductive skills at the pre-text level, they should not account for the major part of
practising pronunciation. People do not normally observe each movement of the
tongue when they speak. In fact, we do not even notice it. And when learners are
constantly forced to turn their attention to the way they pronounce a single sound or
word, it can result in the loss of fluency, increased number of mistakes and eventually
cause one to lose sight of the primary purpose of learning any foreign language, i.e.
sharing information. However, almost all teaching materials are focused on accuracy
only and lack activities for developing fluency (Jones, 1997).

It may fairly be said that some modern pronunciation teaching materials employ
context, though often including fairy tales or poems with many old unfamiliar words
not used in the modern English language. That is why we suppose that texts, audio
and video recordings should represent the target language learners will meet outside
the classroom.

To summarise the recommendations outlined above, pronunciation teaching
materials should include:

e illustrations of the position of organs of speech in the articulation of sounds;

e concise and clear explanation of the features and use of phonetic phenomenon
without linguistic terminology;

e the information about the similarities/differences between L2 and L1 phonetic
phenomena when needed,;

e models of standard pronunciation in context;

e drills and communicative activities with the latter based on real-life situations.

To our mind, applying these criteria may facilitate the process of developing
phonetic skills by bringing learners’ pronunciation closer to that of native speakers’.
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E®EKTUBHE BUKOPUCTAHHS CECIMHUX KIMHAT IIJIAT®OPMHU
ZOOM IIPU BUKJIAJTAHHI THO3EMHOI MOBH
Tamina lle6ankina
XapKiBCbKHI HalllOHAIBHUN TieaaroriyHui yHiBepcuret imeHi . C. CkoBopoy,
VYkpaina

B ymoBax mannemii Covid-19 Ta pociiicekoi 30poiiHoi arpecii mpotu Ykpainu
IiJ] 9ac BBEJICHHS BIICLKOBOTO CTaHy, HAaBYAIbHI 3aKjIaan Y KpaiHu, 10 pO3TalIoBaHi
HA TEPUTOPISIX aKTHUBHUX OOMOBUX Jii, MEpPEHIIN CHOYaTKy MOCTYIOBO, a MOTIM
BUKJIIOYHO Ha 3aCTOCYBAaHHsS TEXHOJOTIM JUCTaHIIAHOTO HaBuaHHA. [IpobGiiema
3BOPOTHBOTO 3B’SI3KYy MK 3/7100yBauaMH OCBITHM Ta BHUKIIJadaMH, 1HTEPAKTUBHOIO
HAaBUaHHS Ta BUKJIAJaHHS 1HO3EMHOI MOBH, a caMeé MPaKTUYHOTO KYypcCy, 3HauIIa
CBOE BHUPINICHHS Yy BHUKOPUCTaHHI YHMCEIIbHUX CHCTEM OHJIAMH CepBICIB 1
BiJIcOKOH(DEpeHIlli B Mepexi 1HTepHeT. Takui miaxia 10 (QYHKIIOHAIBHOTO
BUKOPUCTAaHHS MOBH y IMPOIIECl HaBUaHHS Nepen0davyae TICHY CIIBIpaIl0 BUKIaiaya i
3100yBaya OCBITH.

Ha ocHoOBiI 0ocoOuCTOro AOCBiAy Ta JOCBIAY KOJIET, HAWOLIbII 3pYyYHOIO Ta
MOMMPEHOI0 TUTATGOPMOIO, HE 3MEHINYIOYM TEXHIYHUX MOXKIMBOCTEH, TaKUX
mnatpopm sk Skype, Google Hangouts, Google Meet, WebEx tomo, mis
MIPOBE/ICHHSI XMApPHUX BIJEO KOH(EPEHIH, CIUIBHUX 3yCTpiuei Ta OHJIANH 3aHATH
(K JMEKIIHHUX TaK 1 MPaKTUYHKUX) IIPU BUKJIAJIaHHI 1HO3€MHOI MOBH JIJIsl 3/100yBayiB
BUILIOT OCBITH CcTalsa miaTdopma Zoom, sika MPONOHYE (PYHKIIIO CECITHUX KIMHAT IS
rpynoBoi po6otu (ZBR). 3a pesynbraTamu omuTyBaHHS CTyAeHTIB [apBapachkoi
Mxomu Kennemi (Harvard Kennedy School) Oinbiie TpeTHHM pECOHIEHTIB
crpuiiMaloTh poOOTy B CECITHUX KIMHATax B Jy>K€ MO3UTUBHOMY CBITJII Ta BBAXKAIOTh
i edextuBHOMO 11 HaBuaHHs (Dan Levy, 2020, p. 35).

3a3HauMMoO, W10 BENWKI 3ycTpiui Ha miargopmi Zoom TMpu BUKIAIAHHI
1HO3€MHOI MOBHM MOXYTh YCKIQJHUTH B3aEMOJIII0 MIX YYaCHHUKAaMU OCBITHHOTO
MPOoIIECy, a 1€ MOKEe MPU3BECTH JI0 BIJCYTHOCTI IHTEPAKIIIT Ta eMOIIHHOTO KOHTAKTY.
BukopuctanHs ceciiHUX KIMHAT [ TPyHOBOi pOOOTHM Ha OHJIAMH 3aHATTAX 3
1HO3€MHOI MOBH MOKE€ 3IyYUTH OLIbIlI€ YYACHUKIB OCBITHBHOTO MPOIIECY A0 J1aJIOory,
KOMYHIKaIlil Ta BUKOHAHHS 3alIPONIOHOBAHMX BUKJIAJa4eM 3aBJaHb. AJle, 3aBJIJaHHS Ta
dbopmu poboTH B Manux Tpynax mias BUKopucTaHHs y ZBR wMawts 0Oyrtu
CTPYKTypOBaHUMU Ta €(QEKTUBHUMH, TMOTPEOYIOTh JOCKOHAJIOI MiJATOTOBKH,
MOCTIHHOTO 3pOCTaHHs MpodeciiHOoi MaliCTepHOCTI BUKJIaga4ya, a TAKOK BUMAararoTh
BHCOKOTO PIBHS KOMIT FOTEPHOI TPaMOTHOCTI BijJf Cy4acHOTO BHWIKJajada y po3pisi
NOCATHEHHS OCHOBHMX IIJIE HaByaHHA 1HO3eMHIM MOBi. CeciiiHl KIMHATH UIA
rpynoBoi po6otu Ha 1iaTdopmi Zoom 11 MOPIBHSIHO HOBUM 1HCTPYMEHT HaBUaHHS,
ajie 3aHATTSA B HEBEIUKUX Tpymax 1€ OJIUH 13 e(EKTUBHUX Ta IHTEPAKTUBHUX METOJIIB
HaBUYaHHS.
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