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KPUTUYHA MEJATOI'TKA \ HAPOJHA (IIOMYJISIPHA) OCBITA:
BIJ JEMAPKAIII 1O KOAJIIIIT

1.O. PanionoBa, noktop dinocodchkux HayK, mpodecop kabdeapu
HOJIITOJIOr I, couionorii Ta KyasTypostorii XHITY im. I'.C. CkoBopoau

Cmamms npuceauena awanizy meopemudHux nepeoymos i NpakmuyHux HacuioKie
00’€0HanH KpumuuHoi neodazoziku i HapooHoi (nonynsapuoi) oceimu y Benuxiti Bpumanii.
Jlosooumucs, wo ammocghepa Kpuzu y CyCcniibCmsi i 0c8imi akmyanizyeana nowyku “KpumuyHoi
Haoii” woodo Mmodcaueocmi  mpancghopmysamu  Gopmanvhy ma  HepOpMAIbHy  0C8imy.
ITiokpecnioembcs, wo cninbHi 3acAOHUYl NPUHYUNU [ Mema, HA8imb HA (QOHI meopemudHux
OUCKYCIl, 00360/1410Mb Y KPUMUYHUX YMOBAX 00 €OHamucs, K mo cmanocs y Benuxit bBpumanii.
Hazonowyemvcsa 3nauenns wupokoi koaniyii 3a01s MoOepHi3ayis cucmemu 0C8imu.

Knrouoei  cnosa:  xkpumuuna  neoaeocika,  00’e¢Onanus  “‘Iypm  kKpumuuna
neoazocika/Hapoona (nonyusapua) oceéima’”, HapoOHa (NOnyaapHa) ocseima, MoOepHizayis
cucmemu 0ceimu.

IMocranoBka mnpodaemu. Ilouyarok XXI CTOMITTA TOCTaBUB TEpea
rJ1I00aJIbBHUM JIFOJICTBOM YHUCIIEHI BUKJIMKHU, Cepel] IKMX 3DOCTAHHS HEPIBHOCTI SIK Y
rJ100ajdbHOMY CBITI B IIIJIOMY, TaK ¥ B KO)KHOMY OKPEMOMY CYCHUILCTBI. 3pocTtae
HEPIBHICTh W Yy JOCTyml 10 sIKiCHOT OcBiTH. IIIUpUTBCS AMCKYCiS 1100 HAIIOTO
PO3YMIHHS, SIKOIO TOBMHHA OyTH cydacHa ocBita. [7oGanpHa (¢iHAHCOBO-
exoHoMiuHa kpm3a 2008 poxy 3poOuia pO3BHHYTI 3aXiJHI KpaiHM EMIIIEHTPOM
ctpycy. OmiHooouM cTaH BUIOI OcBiTHM B Benukiit bpurtanii micns ¢inancoBo-
CeKOHOMIYHOI KpH3W, NPEICTABHUKA KPUTUYHOTO HampsaMmy ¢dinocodyBaHHS
(kpuTMuHa mTemarorika i1 HapoaHa (momyssipHa) ocita (popular education))
MIJKPECIIOI0Th, 10 BaXXKa EKOHOMIYHA CHUTyarliss Oylia BUKOpPUCTaHa IS
BUTIPABJIaHHA 1HTEHCU(IKAIi mparl BHUKJIAAadiB, NPH I[bOMY CTYJEHTH, IO
BCTYNAIOTh 1O BUINMX HABYAIBHUX 3aKjIa/iB MalOTh HUIIl 3HAHHSA Ta HABUYKU
(xoua i Kpamil OLIHKM) 1 y0ayaroTh OCBITY SIK CEPBIC 1110 HAJAE€THCS CIIOKUBaYaM.
Came atmocepa Kpu3u y CyCIUIBCTBI 1 OCBITI aKTyaii3yBaja MOIyKH “KPUTHYHOT
HaJ1i” 1010 MOXKIIMBOCTI TpaHchopMyBaTtu (opMalibHy Ta HeOpMaabHY OCBITY.

3apaau 1i€l HaAll IpeJACTaBHUKU KPUTUYHOI MEarorikKy 1 HapoAHO1 (MOMyJIsIPHOT)
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ocBiTu 00’ eananucs y enunnii rypt (Critical Pedagogy/Popular Education Group).
MopnepHizallisi cucTeMu OCBITH B YKpaiHI TakoX akryanizye o0’ eqHaHHS BCiX
3aIlikaBJICHUX 1 BKIIOYEHUX B OCBITHIN mporec. OTke nocBig Benukoi bpuranii
BUKJIMKA€ 3HAYHUN IHTEPEC.

AHaJi3 aKTyaJbHHMX JOCJHiIXKeHb. BITUM3HSAHI HAYKOBII NPHUIUISIOTH
3Ha4Hy yBary KputuuHii neparoriui. B. Talinmenko, 1. [Ipen6opcbka 3BepTatOThCs
no anam3y teopli II. ®Dpeilpe, OCHOBHHX TMOJIOXKEHb T'€HIEPHOI IEAaroriku,
npoOjieMr BiT4Y>KeHHS 3HaHHSA y KkpuTudHid mnenarorimi (I"afimenko, 2006;
I'enaepna nemarorika, 2006; Iaiinenko, [Ipendopcebka, 2005). Illomno HapomHoi
OCBITH ICHYIOTH PO30DKHOCTI y 11 TimymauenHi. Tak, H.I1. [TaBnuk BuKopucTOBYE
TepMmiH nonyJisipHa ocBita (IlaBnuk, 2016, c. 7), Ta po3risaae ii K COCTABISIIOUY
He(hOPMATBHOTO CETMEHTY CHCTEMH HETEPEeBHOI OCBITH. Y TOMAIBIIIOMY aHaTi3i
He()OpPMAIBHOTO CErMEHTY OCBITM BiH HE 3BEPTAEThCA 0 3aCaJHUYOTO IS
HapOAHOI (MOMyJISPHOT) OCBITH KPUTHUYHOTO CTABJICHHS JI0 CYCHIIBHOTO XUTTS Ta
Hamaranus ioro 3minutu. [.B. XKapyk, M.O. Tomny6eBa, O.M. MakapeHko,
C.A. €MenbsIHEHKO BUKOPUCTOBYIOTH TEpPMIH HapojaHa (IOIyJsipHa) OCBITa,
posrisgaoun  ocBig popular education sik ocBitu nopocnux y Himeuuuni. [lpu
IbOMY 3HOB pO3TISJAETHCS 3arajibHa OCBITA MPOTATOM JKUTTS (KyJIbTypHA,
€KOHOMIYHa, 1H(pOopMalliiiHa To1o) 1 mpodeciiiHa ocBiTa NpoTsIroM kuttsa (Kapyk,
['onyGeBa, Makapenko, €menbsiaenko, 2014, c. 29) 6e3 akeHTYBaHHS KPUTHYHOI
CKJIaJIOBOi HapOHOT (TTOMyYJISIPHOT) OCBITH. MOXKIIMBICTD 1 AOLUIBHICTh 00’ € THAHHS
nux ABoX HampsimiB y eaunuid rypt (Critical Pedagogy/Popular Education Group)
Ha TepeHi Benukoi bpuTanii 3anummmnacs mo3a yBaroro J0CIiTHUKIB.

MeTa naHoi cTaTTi nmpoaHanizyBaTU TEOPETHYHI MEPEIyMOBU 1 MPAKTUYHI
HacHAKM 00’ €IHAHHS KPUTHYHOI MEJAroriky 1 HapoAHOI (MOIyJSPHOI) OCBITH Y
Benukiit bputanii.

Bukisiag ocHOBHOro Martepiajy. 3a3HauMMO, IO SIK KPUTHYHA IEJarorika,
TaK W HapoJHA OCBITa IMUPOKO TMpPEACTaBICHI Yy TmIobdanbHOMY CBiTi. Mu
30CcepeIMMO Hallly yBary Ha IpeACTaBHHKax X HampsaMmiB y Bemikiii bpuranii i

CIIIA (aHrino-aMepuKaHCbKa TpaJHLisl KpUTHYHOI [IEJATOTIKH).
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AmHrmniicbka HazBa popular education MpOTUCTaBISE€ LIO TEUilO eIiTapHIN
OCBITI BUIIIOTO KJacy Ta BUIIOTO CJOK0 cepeAHboro kiacy. Hapoana (momymsipHa)
OCBITa € 3arajbHOMOIIMPEHOIO 1 3arabHOAOCTYTHO. CHITBHUMU JJISI KPUTUYHOT
neJaroriki 1 HapoAHoi (MOIMyJIIPHOI) OCBITH € OpIEHTAllld HA JKUTTEBUM JTOCBIJ
y4HSI, BIIEBHEHICTh B PEMPE3CHTAIII] MOJITHKH Y OCBITHBOMY MPOCTOPi, O0pOTHOA 3
oIIMHUMHU 1€pApXISIMU, PO3BUTOK KPUTUYHOT'O MHUCIIECHHS, KpUTHYHA pediieKcis
IOJI0 BaXKJIMBUX TE€M CYCHUIHPHOTO JKUTTSA Ta dis 3 METOK HOr0o MOKpAIIECHHS.
OpHak He MOXKHA BBa)XAaTH HAPOAHY (MOMYJIAPHY) OCBITY 1 KPUTHUYHY MEAroriky
OJIHUM €JMHUM HarpsiMoM. Haponna (momyisipHa) OCBiTa BUXOJUTH 3a pPaMKH
3BUYHUX OCBITHIX 1IHCTUTYII 3 METOK MaKCHUMAJIBHOI ajanTallii 10 JOCBITYy, THX
XTO HABYAETHCSA. AJKE MPOMOHYETHCS 3yCTPId 3 TUMH, XTO HABYAETHCA HE TUIBKU
Ha TEpEeHl IXHbOI'O JOCBIAY, a W y IPSIMOMY CEHCl y IXHIX OCEJsX, CyCHUIBHOMY
mpoctopi 1 T. iHm. TakoX NpPeNCTaBHUKKA HApOJHOI (MOMyJSpHOI) OCBITH HE
PO3PI3HIOIOTH MO3UIIII Meaarora W ydHs, MIAKPECIIOUM, 0 IXHIA JOCBIJ Mae
piBHe 3HaueHHs. Omxe HapoaHa (MOMyJsipHA) OCBITA CHOUPAETHCS HA
TOPU3OHTAIBHUHN 3B’SI30K 3aMICTh 3BUYHHX BEPTUKAIBHHUX 1€papXiid B OCBITHHOMY
POCTOPI.

HeoOxigHo BII3HAYUTH BIACYTHICTHh YITKOi KOHIIENTYyaji3aiii TEepMIHY
HapojaHa (rmonyJisipHa) ocBiTa. Sk 3a3Havae JIx. KpoyTep, TepMiH HapoJiHa OCBITa
Ma€ YMCJIEHI IHTEpIpeTalii BIAMOBIAHO [0 PI3HOBUIIB ICTOPHUYHUX TPagULINA 1
KyJabTypHuX KOHTEKCTIB (Crowther, 2010, p.16). [ificHo, $KIIO OJHIEID 3
3acagHU4uX 1Aeil € (HOKyCyBaHHS Ha O>KUTTEBOMY JOCBIJI YYacCHUKIB, TOMU
MPUKIaAIB HapoAaHOi (TOmyssipHOi) OCBITH Oyjae Oe3id BiAMOBIMHO O 3MIiHU
KOHTEKCTIB JKUTTe€BOro focBimy. I1. dpelipe TakoX yHHKAB YITKOI KOHIENTYali-
3a1lii, HaMararo4uch CKOPIII OKPECIUTU CBOI OCBITHI LIHHOCTI 1 ineanu (Ppeiipe,
2003). Konkperusyrouu cMuciau HapojHou (momyssipHoi) ocBitu JIx. Kpoyrtep
3BepTa€ yBary Ha ii YKOPIHEHICTh y peajbHUX 1HTepecax 1 O0poTbOl MPOCTHUX
JOJIe, BIABEPTY KPUTUYHICTH IIOAO CTATyC-KBO, BIJJAHICTh MPOTrPECUBHIM
comianpHii 1 momiTuyHiA 3MmiHI (Crowther, 2010, p. 16). BiacyTHicTh 4iTKOTO

BU3HAYCHHS NpUTaMaHHa 1 KpuTuuHii nenaroriui (Pagionosa, 2005).
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[Iporiec HapoaHoi (MOMYJSIPHOI) OCBITU Ma€ BIAMOBIIATH HACTYITHUM
3araJIbHAM XAapPaKTEpPUCTUKaM: 1i HAaBYaJbHUM IUIAH T[OBHHEH BUXOJIWTH 3
KOHKPETHOTO JOCBIy 1 MarepiaibHUX 1HTEPECIB JIIOJACH y CHIIbHOTax OIopy 1
00poTHOHU; i METOM 1 IPAKTUKA HAaBYAHHS € KOJEKTUBHUMH, CPOKYCOBAaHUMHU Ha
rpyni Ha BiAMIHY BiJl 1HAMBIAyaJbHOTO HABYAHHS Ta PO3BUTKY; BOHA HAMAra€ThCs
TaM, JIe i€ MOXKJIMBO MPOCYBATU MPSAMHM 3B’ 30K MI>K OCBITOIO 1 COL[IaJIbHOIO €0
(Crowther, 2010, p. 16-17).

Jnst HaponHoi (momyJisipHOI) OCBITHM 3aCaHUYOI0 € I1'STU CTYIEeHEBa
MOJielb, 3amnpornoHoBaHa Pikom Apnonbnom. IlpoiizemMo 1uMU CTyHeHsSIMHU 3
MpeICTaBHUKAMU HApOIHOI (TIOMyJISIPHOT) OCBITH:

® HaBYaHHA MOYMHAETHCS 3 JOCBIAY UM 3HAHHS YYACHHKIB;

® [IiCIisl TOrO, SIK YYaCHUKU MOJAUIMIMCS CBOIM JIOCBIJIOM, BOHHU HIYKalOTh
Mozieni abo aHami3yIoTh 1Iei TOCBiA (0 y HbOMY € CIUIBHUM, a 110 PI3HUTHCSA);

® HaMararouyuch YHUKHYTH 3aMKHYTOCTI Ha 3HAHHSIX Ta JOCBII, THX XTO
3HAXOJMUTHCS Y KIMHATH, YYACHUKH KOJIEKTHMBHO JIOAAIOTh a00 CTBOPIOIOTH HOBY
iHbOpMAIIiI0 YU TEOPIIO;

® yyYacHMKaM HEOOXIAHO BUNPOOYBaTH TE, YOMY BOHH HaBUMIIHCS:
MPAKTUKYBAaTH HOB1 HABUYKH, PO3POOJISATH HOBI CTpATerii 1 Tu1aH aii;

® [IOBEPTAIOYMCh y CBOi OpraHizamii 1 J0 CBO€I MOBCSAKIACHHOI poOOTH,
YYaCHHUKH 3aCTOCOBYIOTH Yy JIii T€, YOMY BOHU HABUMJIKCS T1J] 4aC BOKIIONY (CTyIii)
(Arnold Rick, Bev Burke, Carl James, D" Arcy Martin, Barb Thomas, 1991, p. 48).

Kputnuna neparorika, sk 1 HapoaHa (IOMYJIIpHA) NEAArorika, TaKoX
dboKycye CBOIO yBary Ha XUTTeBoMy pAocBimi yuns. [I. Makmapen, ogun 3
HAMBIUIMBOBIIIUX TEOPETHKIB KPUTUYHOI MEJAroriky, aHalli3ye CIHiBBIAHOLIEHHS
“3HaHHS BYJHIb 1 aKaJeMIYHOrO 3HaHHSI. B yMoOBax MUTTS BYJIULl Y4YHI
OesrnocepeHbO AICTalOTh 1H(OpMaIil0 W pearyroTh Ha Hei. Y LbOMY BHMIAIKY
3HaHHS HE € JUIsi HUX YUMOCh TaKUM, IO BUMarae po3yMiHHsS, MOBa e Mpo
emoriitne mnepexkuBaHHs (McLaren P., 1995, p. 46). Axanmemiune 3HaHHS
IPYHTYETHCS Ha PAIiOHATI3MI ¥ JIOTOIIEHTPI3MI, € opManbHO AudepeHIIIHOBaHNM.

He 6YI[Y'-II/I BKIIFOUCHUM Y JKWUTTA Y4Hs, OC 3HAHHA JIMIHAECTHCSA 130JJb0BaHAM 1
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abCTpaKTHHM, HE MOB’A3aHUM 13 Oa)kaHHSAM. J{J11 KpUTUYHOI MEeIaroriku BaXkJIMBO,
T€ IO MPUBHECEHHS BYJIWYHOTO 3HAHHS B OCBITHI IHCTHTYTH MOXHA PO3TJISIATH
K (Gopmy omopy. 3ayBaKMMO, IO KPUTHYHA IEJArorika MpoNOHYE HaBYAIbHHIM
IUIaH, 0 (OKYCY€EThCS HA BUBYEHHI MOBCSKACHHOCTI, HEPOPMAIBHOI 1 MOMYJISIPHOT
KyJIbTYPH, ICTOpUYHHX MOJCIeH BIaJW, Ha CyO0 €KTUBHOCTI Ta 1JCHTHYHOCTI
iHauBiga. [IponoHyeThCcst BBECTH MOHSATTS HABUAIBHOIO TUIAHY W Mac-Meia, 1 BCi€i
KyneTypu B niiomy. I1. Makmnapen BiacToroe moHsTTs perpetual pedagogy — mocriii-
HO1, BIYHOI, BCEOXOIUTIOIOYOI MEAaroriku Ta ii HaBuanbHOro rwiany (McLaren P.,
1995, p. 22). TakuM 4YMHOM KpUTUYHA TI€IArorika IHTEpP-NPEeTye Meaaroriyty
JUNCHICTh MAaKCHMaJbHO IIUPOKO, IO JIO3BOJISIE TEOPETUKAM I[HOTO HAMpsiMy
00’eTHAaTUCS 3 HAPOAHOIO (TTOMYJISIPHOIO) TEIaroriKOI0 3a/1J1s1 BUPIIIECHHS COIIAIbHO-
TpaHCPOpMaIIITHUX TPOOIEM Yepe3 CoLlaIbHO-TIEJaroriuHi MPaKTUKH.

C. Amcrep 3BepTae yBary Ha NaHyBaHHS 1€ HeosiOepaii3My y BUIIUN
ocBiTi B Benukiii bpuranii. MoxIuBICTh aJIbTEPHATUBHUX MiAXOAIB 10 BHUIIO1
OCBiTH B3araji He posrisaaerbes (Amsler, 2010, c. 22). Iligkpecnroroun 3HAYCHHS
CYNEepEewINBUX COIATbHUX, KyJIbTYPHHUX, MOJMITUYHUX 1 €KOHOMIYHUX MHUTaHb SIK
OCHOBHUX [UIsl PO3YyMIHHS HAaBYaJIbHOTO IUIaHY, NPEICTABHUKA KPUTHUYHOI
MeJaroriki BU3HAIOTH 32 OCHOBHY METY OCBITH CTBOPEHHS YMOB JIJISl COIQJIbHO1
TpaHc(opmMmarlii yepe3 KOHCTUTYIOBAHHS CTYJEHTIB SIK MOJITUYHUX CYyO’ €KTIB, IO
YCBIJOMIIIOIOTH CBOIO 1CTOPUYHY, PACOBY, KJIACOBY M I'€HIEPHY MPUHAJIEKHICTH 1
CYTHICTh CHJI, KOTpi (hopMyrOTh iX *KuTTsA. CaMe OCBITa MOKJIMKAaHA MOTHBYBATH
CTYJCHTIB OOpOTHUCS 3a JIIOJACHKY CBOOOAY Ta €MaHCHUIIAIlil0, & HABUAJIbHUM ILJIaH 1
neJaroriyda MpakTUKa MICTATh y €001 MOTEHLIHHY MOXIIMBICTh 3al€peunuTH
ICHYIOUMH TTOPSAIOK 1 3aMIHUTH BIAHOCUHU miajierjocTi ornopoMm. Otxke C. Amciep
MIJKPECTIOE BaXIIUBICTh CTBOPEHHS CIUIBHOT 1HTEJIEKTYAJIbHOI 1 MPAKTUYHOL 11
31711 “BUPOINYBaHHS ~ albTepHATUBHUX (opm 1 MeTomiB ocBiTH. Takoro
CHUIBHOTOIO 1 CTaN0 00’ €AHAHHS KPUTUYHOI MEJAroriki 1 HapoIHO1 (MOIMyJISIPHO1)
ocsitu (Amsler, 2010, c. 22).

Oco0OyMBy yBary KpUTHYHA TeJarorika MNPpUJUILAE aHami3y 3B 3Ky Mixk

3HAHHSM 1 BJIAJOI0 B JEMOKPATHYHOMY CycniiabCTBI. [liakpecitoroun ocoOauBy
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KPUTUYHY POJb aKaJeMIYHOTO 3HAHHS, BOHA MpoOJeMaTU3y€e MIAXOAH O
BU3HAYCHHS JIETITUHMHOCTI 3HAHHS B paMKax OCBITHIX IHCTUTYTIB. TpanuiiifHO
MNPUITHATO BU3HAYATH aKaJIeMIuHE 3HAHHS SIK aloJIITUYHE 1 MINOPSIKOBaHE TUIbKU
JIOTILI HAYKH 1 MOIIYKY ICTUHU. | HaBmaku, y Mexax KPpUTUYHOIO HaNpsMYy JlaHe
MUTAHHS BU3HAETHCS SK 3YMOBJICHE MEBHUMHU IHTEpEeCaMH 1 CYTO MOJITHYHE 3a
CBOEI0 TPUPOJIOI0. BiAMOBIAHO MOMITUYHUM € W BU3HAYEHHS I[IHHOCTI TOTO YU
IHIIOrO0 3HaHHS B paMKaxX HAaBYaJbHOrO IUIaHy. Pi3HI BIANOBIJI HAa MUTAHHS PO
MICIIE TOTO 4YM 1IHIIOTO 3HAHHS CTBOPIOIOTH PI3HOMAHITHI 3a CBOEK CYTTIO
akageMiuHl ganamwadtu. OcobanBOi yBaru 3 TOYKU 30pY KPUTUYHOI MENaroriku
noTpelye aHali3 CUCTEM MOHSATH 1 penpe3eHTaIliil 3aco0iB MacoBoi iH(popMailii, siKi
BCce OluIbllle BIUIMBAIOTh HA KOHCTPYIOBaHHS IMIJUKIB Ta pO3yMiHHS CBITY. Menia
HapaTUBHU cami 1o co0i € GOPMOIO OCBITH, OCKUIBKH MEPEAAt0OTh KyJIbTypHI 3HaHHS,
IIHHOCT1 Ta 3aJal0Th ONTHUKY OaueHHS COIiaJdbHOTO CBITY. Bke Hemae cymHIBY,
o0 Mejla KyJbTypa cTaja 4d HE HaWBIUIMBOBIIIMM areHTOM cCoIllajizalli, sSKun
BHU3HAYA€ COIIAJIbHI POJI Ta colialbHi odvikyBaHHSA. [Ipu 1bOMy KpUTHUHI
NeJaroru BBAXKarOTh 3a HEOOX1JHE PO3PI3HIOBATH Mac Mejlia OCHOBHOI'O MOTOKY Ta
anbTepHaTUBHI Mac mexia. [ligkpecaumo, 0 CTaBiIEHHS 10 Mac MeZla OCHOBHOTO
MOTOKY BKpail HeratuBHE. BoHM HaueOTO MPOMOHYIOTh KYJIbTYpHI pempe3eHTarlil
HETaTUBHUX CTEPEOTHUITIB, 3arPOXKYIOTh KYJIbTYPHOMY 37I0POB’ 0 MOJIO/II.
BusHayatoun CcBOi 3aBIaHHA Yy JOCIIDKEHHI Mac Mefia, KpUTUYHA
nejarorika Mae Ha MeTI MepIl 3a BCE MPOaHai3yBaTH KOHCTPYIOBaHHS Mefia
TEKCTIB, y4acTh LIMX TEKCTIB Y KOMYHIKAallll Ta METaKOMYHIKalii, BIUIUB, SIKUW
MeJlia MarTh Ha ayAUTOPIt0, 3MIACHUTH TEKCTyaJIbHHM Ta CEMIOTHYHUN aHATI3
Menia apredakTiB. Toxx Media rpaMOTHICTh y KPUTHUYHIM TI€Arorimi MOCTae SK
3HaHHS Ta PO3YMiHHA (JOPM Ta METOJIB poOOTH Mac Meia, iX GyHKI[IOHYBaHHS Ha
piBHI MOBCSIKJIEHHOCTI, a Mejia TpaMOTHA JIOJMHA IOCTA€ SIK 37aTHA KPUTUYHO
aHai3yBaTU MeJia Ta BUKOpHUCTOBYBaTU iXx MoxiuBocTi (Kellner, 1998, p. 220).
JloImiIbHO BU3HAYMTH PI3HI PIBHI Meia KOMIIETEHTHOCTI. Toai Mu JiMCHO
3MOXKEMO 3a3HAa4YuTH, 10 BCl JIIOJW 3JaTHI 1HTEPNPETYyBaTH KYyJIbTYpHI KOIHU, 3

SKUMU BOHU CTUKAIOTHCS IIOHS, aje 1X Meaia TPaMOTHICTh MOTpeOye Ky IbTHBAITI]
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KOTHITUBHUX HABUYOK aHai3y, IHTepIpeTallli Ta KpUTHKU.

Haponna (momynsipHa) mniefarorika TakoXK 3BEpPTAETbCS 10 3aBJaHb
OHOBJICHHSI JeMokpatii B Benukiii bputanii. Tak, mpeicTaBisi4u porpamy
nyoniyHoi neMokpatuyHoi ocBity B Lllotnanaii, Jx. Kpoyrep migkpecnioe, 1o ii
MeTa 3a0XOYyBaTH JIIOACH PO3YMITH JEMOKPATIIO SIK COILIaNbHUN 1 KyJIbTYypHUU
MpoLIeC, SIKOMY HABYAIOTHCS 1 MOBMHHI MOCTIMHO NEpEeHABYATHUCS, TaKOX SK 1
NOJIITUYHI MPOUEAYpU 1 IHCTUTYTH. HampoTuBary rpoMaasiHCbKIA OCBITI, IO
MPOTOHY€EThCs ypsaaoMm Benukoi bpuranii, 3 11 iHTEHII€I0 “BUUTH JIOJIeH K OyTH
XOpOIIUMHU TpoMajsiHaMK’, HapoJHa (MOMyJspHA) TeJarorika HaMmaraeThbcs
CTUMYJIIOBATH 1 HAJAaTH PECYypCH JUISI PO3BUTKY KPUTHYHOI 1 pedrieKCuBHOT
KYJBTYpH AEMOKpaTU4YHOI AucKycii 1 gedartiB (Crowther, 2010, c. 17).

Critical Pedagogy/Popular Education Group o0’egHana TEOpETHKIB,
MOJIITUYHUX AKTHUBICTIB, apTUCTIB 1 HAPOJHUX TEAAroriB 3apajayd MPOTPECUBHOI
OCBITU 3 METOI coIiadbHO1 3MiHU. CHIIBHUM /JIS HUX € BU3HAHHS TJIMOOKOi
HECIIPaBeUIMBOCTI, IeTyMaHI3allil Ta aTaku JIOACHKOI IJIHOCTI B 0aratboX cdepax
KUTTS 3aCHOBHHUKIB TPYIH, Ta >KUTTS THUX, XTO € MEHII MNPUBUICHOBAHUM HIX
3aCHOBHUKHU rpynu. Lleil TypT 3’€qHaB mpamodnx K y GOpMaIbHUX OCBITHHX
THCTUTYIIISX, TaK 1 032 MeXaMu. MeTa 1IbOoTo TypTy, MiAKPECIIOITh 3aCHOBHUKHU
y CBOMY IMPOrpaMHOMY JOKYMEHTI, JaTH 3MOTYy 3aly4YeHHUM Y COIUaJIbHY
TpaHCOpMaIlil0 1 MONITHYHY OO0poThOy y (opmanpHii 1 HepoOpManbHINA OCBITI
00’eqnaru ix 3HanHs (Critical Pedagogy/Popular Education Group, 2010, p. 11-12).

Cepen cnenudiyHuX 3aBJaHb ISJIBHOCTI TYPTYy: pPO3BHBATH NEAaroriku
3ay4yeHHs, KUTTS Ta HaJli, 3 METOI0 MOPYIIUTH Oap’epu MiX HedOPMaIbHOIO 1
dhopMaIbHOIO OCBITOIO, 00 3HOB 3’€AHATH 1X 1 3pOOUTH MOXKIIMBOIO MPOTPECUBHY
3MiHY; IEPEOCMUCIUTH YHIBEPCUTET K PAJIUKAIBHO JEMOKPATUYHHI COLIAIBHUN 1
MOJIITUYHUN THCTUTYT; 3MIHUTH 1HIUBIAyaIi30BaHy aTOMi3allii0, IHCTPYMEHTAJIbHE
Ta (haTagiCTUYHE MHCIICHHS, UI0 MPOMOHYETHCS HEOM10epali3MOM Mij racioM “He
ICHY€ aJIbTepPHATUBU; 3’€IHATH aKTUBI3M 11032 MEKAMH aKaJeMIYHHUX 3aKJIaJIB Ta
y HUX CaMHX, aKaJIeMIdHy TE€OPIIO 1 MPAKTUKY JKUTTS 3 METOIO MOJIIMIICHHS CBITY;

BUKOPUCTOBYBAaTH JOCBiJ IHIOMX 1HCTUTYTIB, PYXIB, TIpyln 31 CHUIbHUMU
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NOTJISIIaMU; PO3BUBATH HE3AJIEKHY CHUIBHOTY THX, XTO TMpaIioe 3apaau
COIIAJIbHOI crpaBenauBOCTI 1 cramoro maidbytHroro (Critical Pedagogy/Popular
Education Group, 2010, p. 12—13).

[Tinkpecaumo, o 006’ eqHAHHS BiAOYIIOCS 3apaay CIUIBHHUX dii, TPH IbOMY
TEOPETUYHI PO301KHOCTI Oe3mepeyHo 3aMHIaThCs. Ha TyMKy 3aCHOBHUKIB TYPTY
3HAaYHA HU3KA MMUTAaHb 3aJTUIIAEThCS AUCKYCiiHOI0. Cepell HUX YTOYHEHHS MMOHSATTS
npakTuka. Yn iCHye po3MeXyBaHHS MIK TEOPIEIO 1 MPAKTUKOIO, a00 aKaJeMiuHe
TEOpEeTU3yBaHHS, HABUYAHHS Ta BUKJIAJaHHS TEX MOXKHA BBAXKATU MPAKTHKOIO.
[ToTpebye yTOYHEHHSI PO3YyMIHHSI TOHSTTS CHIJIBHOTH 3a YMOB PO3MHUBaHHS
CHUTHHOT, MO 0a3yloThCs Ha CIIJIKyBaHHI oOimydsM g0 obnuyus (face-to-face
communities), Y4 He MOTPIOHO PO3BUBATHU CTpATErii KOJEKTHBHOI Aii B yMOBax
BiJICYTHOCTI CHITBLHOTH. B3araii, 1mo cmoHykae THX, XTO 00’€mHaBcs OymyBaTu
MOCTH, YOMY aKaJeMIuHI TpaIliBHUKUA 1 aKTUBICTU audepeHIioTs cede. HapiTh
HAaBKOJIO 3acajHU4YuX JUIsi TPynud TEPMIHIB TOBajieHHs (subversion) 1
TpaHcopmaris (transformation) BUHHUKAE JUCKYCisi CTOCOBHO MEXK IMOBAJCHHS 1
Tpancopmariii gomiHyrouux AediHIUMKA OCBITH Ta (GOPM I1HCTUTYIIOHAIBHOI
Braau. [limcyMoByI0UYH, 3aCHOBHUKH TYpTy CTaBJISATh MUTAHHS, 10 MU PO3YMIEMO
MiJT paJuKaIbHOK OCBITOIO, KOJIM ICHY€E Oaratro pi3HUX IIIXOMIB JI0 il po3yMiHHS
(Critical Pedagogy/Popular Education Group, 2010, p. 13—15).

Ha nam nmoruisan, nepesik BeJIMYe3HOl KUIBKOCTI TUCKYCIMHUX MUTaHb, KU
MU HaBeJIH AYy>K€ CTHCIO, JOBOJHUTH, IO Ipoiiec 00’ e€qHaHHS HE OYB MPOCTOIO
CIIPaBOX0. YYacHHKM TypTy vnum 10 Hboro 3 2004 poky, ogHaK NPUHIMIIOBA
3miHa cutyarii y 2008 pomi mnpuckopunia ix o0’emnanns. J. Amkemoriy 1
JIx.A. PoOGIHCOH MIIKPECIIOI0Th 3HAUYCHHS IIMPOKOI KOATIIi 3apajau MpOPUBY 3
MOPOYHOI0 KOJIA EKCTPAKTUBHUX MOJITUYHUX 1 EKOHOMIYHUX CYCIUIBHHUX
iHcTuTyTIB (Acemogly, Robinson, 2013, p. 366, 402, 460). MoxaepHizarliis cCUCTEMU
OCBITM MOTpedye Takoi caMol IIMPOKOI Koamilii, y cepeauHi siKoi Oe3nepeuHo
3QIMIIATHCS HU3KA JUCKYCIMHMX TEOPETUYHHUX IMHUTaHb. AJIe CIUIbHI 3acagHudyl
MPUHIUIN 1 METa A03BOJIAIOTh Y KPUTUYHHUX yMOBaX 00’ €IHATUCS, K TO CTaJI0Cs Y

Benukiit bputanii.
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OT1xe, HeOOX1IHICTh MOJIEpHI3allli yCi€l CUCTEMHU OCBITH, 3 SIKOIO B yMOBax
MIJTHECEHHS rI100aIbHOTO 1H(GOPMALIIMHOTO KamiTani3My, HaOJUKEHHS COLIaIbHUX
HACJIJIKIB YeTBEPTOi MPOMMCIOBOI  PEBOJIIONII  CTHUKAIOTBCS yCl  KpaiHu
rJI00AIBHOTO CBITY, CIIOHYKA€ HAC PO3IMIUPUTH TOPU3OHT TCOPETUIHHUX IOIIYKIB 1
HaAmpsMiB TMPAKTUYHOI MisUTBHOCTI. PO3rUisii TEOpeTHYHUX IHTEHIN KPUTHYHOI
MeJIaroriKy 1 HapOIHOI (MOIMyYJISIPHOT) OCBITH, 3’ ICYBaHHS 3aCaJHUYUX YMOB 1 METH
ix 00’eqHaHHs B eAuHUM TypT y Benukiii bpurtaHii 103B0jsie HaM OHOBHUTH Hallle

OaueHHS MICIISl OCBITH Y CyCHUIBHOMY YKHTTI.
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KPUTUYECKA 1 IEJJATOT'MKA/HAPOJIHOE (ITOITYJISIPHOE) OBPA3OBAHUE: OT
JNIEMAPKALIM K KOAJIULIMU

N.A. PaguonoBa

CraThsl MOCBAIIEHA aHAIU3Y TEOPETUYECKUX OCHOBAHUN U MPAKTUYECKUX TMOCIEACTBHIA
OOBEAMHCHHUS KPUTHYECKOM TICarOTUKA H  HAPOJHOTO (TIOMyJIIPHOTO) 0Opa30BaHU.
JlokasbiBaeTcs, 4Tto aTMocdepa Kpu3rca B OOIIECTBE U 00pa30BaHUM aKTyaIH3UpOBajia MOUCKH
CKPUTUYICCKOW HAICKIB» B OTHOIICHHUH BO3MOXHOCTH TpaHCHOPMHUPOBATH (OpMaIbHOE U
HedopmanbHOe 0Opa3oBanue. [loguepkuBaeTcs, 4YTo OOIIME OCHOBHBIC MIPHHIIUIIBI U 11EJTb, TAXKE
Ha ()OHE TEOPETUYCCKHUX IAWCKYCCHMU, TIO3BOJISIOT B KPUTHUCCKUX YCIOBUSIX OOBEITUHHUTHCS, KaK
3T0 mpousonuio B BemukoOpuranuu. I[loguepkuBaeTcss 3HAYCHHE MIMPOKOW KOAIMIMM ISt
MOJICPHU3AIUN CHCTEMbI 00pa30BaHUsI.

Knwueevie cnosa: xputudeckas Tenaroruka, oobeamHeHue «[pynma KpuTHdeckas
Nearoruka/HapoHoe (MOmyJisipHOe) 00pa3oBaHHME», HApOAHOE (MOMyJIspHOE) OO0pa3oBaHHE,
MOJICPHU3AIUS CUCTEMBI 00pa30BaHMS.

CRITICAL PEDAGOGY/POPULAR EDUCATION: FROM DEMARCATION TOWARDS
COALITION

I. Radionova

The beginning of the 21st century has posed numerous challenges for the global
population, including the growth of inequality both worldwide and in specific societies.
Inequality in access to good education is also increasing. The debate on our understanding of
what modern education should be like is broadening. It was this atmosphere of crisis in society
and education in the UK after the 2008 global financial and economic downturn that galvanised
the search for "critical hope" for the possibility of transforming formal and informal education.
For the sake of this hope, representatives of critical pedagogy and popular education have united
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into a single group (Critical Pedagogy/Popular Education Group). Modernisation of the
education system in Ukraine also requires unity of all those interested and involved in the
education process. Thus, the UK’s experience is of considerable interest. The possibility and
rationale of combining these two areas into a single Critical Pedagogy/Popular Education Group
in the UK has so far remained under-researched.

The article studies theoretical preconditions and practical consequences of the
combination of critical pedagogy and popular education in the UK.

It is emphasised that the common basic principles and purpose, even with the background
of theoretical debate, create unity in critical conditions, as it has occurred in the United
Kingdom. Common for critical pedagogy and popular education are: the orientation towards the
student's life experience; confidence in representation of politics in education; resistance against
official hierarchies; development of critical thinking; and critical reflection on important subjects
of public life with a view to improve it. However, critical pedagogy and popular education
cannot be considered as one and the same. Popular education goes beyond the boundaries of
traditional educational institutions with the aim of maximum adaptation to the experience of
those who are studying. It aims to meet with the learners not only in the field of their experience,
but also in the literal sense: in their homes, public spaces, and so on. Representatives of popular
education also do not differentiate the positions of the teacher and the student, emphasising that
their experience is of equal importance. Thus, popular education is based on a horizontal
connection instead of the usual vertical hierarchies in the educational space.

The process of popular education should correspond to the following general
characteristics: its curriculum should be based on the concrete experience and material interests
of people in the communities of resistance and struggle; its methods and practices of teaching are
collective and focused on the group unlike individual learning and development; and it tries
where possible to promote direct links between education and social actions.

Critical pedagogy, like popular education, also focuses on the student's life experiences.
Critical pedagogy offers a curriculum which focuses on the study of everyday life, informal and
popular culture, historical models of governance, the subjectivity and identity of the individual.
Thus, critical pedagogy interprets pedagogical reality as widely as possible, which allows its
theorists to unite with popular education in order to solve social and transformational problems
through socio-pedagogical practices.

Critical Pedagogy / Popular Education Group has united theorists, political activists,
artists and people's educators for the sake of progressive education in the purpose of social
change. Common to them is the recognition of deep injustice, dehumanization and attacks on
human dignity in many areas of life of the founders of the group, and the lives of those who are
less privileged than the founders of the group. This group has connected those working in formal
educational institutions to others beyond their boundaries. The aim of the group, as the founders
emphasise in its program document, is to enable those involved in social transformation and
political struggle in formal and informal education to integrate their knowledge, to develop
pedagogy of involvement, life and hope in order to break down the barriers between informal
and formal education and connect them again to make possible a progressive change; rethink
university as a radically democratic social and political institution; change individualised
atomisation, instrumental and fatalistic thinking proposed by neoliberalism under the slogan
"there is no alternative"; combine activism outside the academic institutions and inside them;
combine academic theory and practice in order to improve the world; use the experience of other
institutions, movements, and groups with similar views; and develop an independent community
of those working for social justice and a sustainable future.

We emphasise that the union emerged for the sake of joint actions, while theoretical
differences undoubtedly remain. In the opinion of the group's founders, a number of issues are
still subject to debate. Among them is the refinement of the concept of practice — namely,
whether there is a distinction between theory and practice, or whether academic theory, learning
and teaching can be considered practices. There is also a need to clarify the understanding of the
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concept of community in the environment of blurring of face-to-face communities, and whether
there is a need to develop a collective action strategy in the absence of community. There is even
discussion around the basic vocabulary terms of the group, subversion and transformation. There
is debate about the limits of the subversion and transformation of the dominant definitions of
education and the forms of institutional power.

In our opinion, the long list of discussion points proves that the process of integration was
not a simple matter. The task of modernising the education system in Ukraine needs the same
broad coalition, in the middle of which there will undoubtedly be a number of controversial
theoretical issues. However, the common ground principles and purpose would allow us to unite
in critical conditions, as it happened in the UK.

The consideration of the theoretical intentions of critical pedagogy and popular
education, the clarification of the underlying conditions and the purpose of their unification into
a single group in the UK allows us to renew our vision of the place of education in public life.

Key words: critical pedagogy, Critical Pedagogy/Popular Education Group, popular
education, modernisation of education system.



