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Abstract: The article examines the correlation between choosing a 
personal educational pathway and developing learner autonomy. 
The authors share the opinion that educational pathways and self-
directed studies have been getting vital in life-long learning. Thus, 
pedagogical universities should equip their students with skills of 
autonomous learners who are able to make well-informed choices 
about their own education and, in future, can facilitate a similar 
choice for their prospective schoolchildren. 
The study describes the authors’ positive experience in increasing 
students’ awareness of responsibility for choosing their personal 
educational pathways. The survey participants included 421 students 
who enrolled in the Bachelor’s program and the Master’s program at 
H.S. Skovoroda Kharkiv National Pedagogical University, Ukraine, 
in 2018 and in 2019. The obtained data indirectly proved the fact 
that learner autonomy of the 1st Year students was not sufficiently 
developed and it impeded designing their personal educational 
pathways. The students of the master’s program evinced more 
mature position in making choices and setting goals. The analysis of 
the students’ motivation demonstrates a certain dynamics towards a 
more conscious choice of elective components in the academic 
program and gradual transition from external motivation to 
instrumental and intrinsic ones. The results of the research show 
that an appropriate balance between teachers’ guidance and 
students’ personal responsibility enhances the process of designing a 
personal educational pathway. 
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1. Introduction 

The concept of learner’s autonomy has been central to innovations 
introduced into global educational practice in the 20th - 21st centuries. In 
order to succeed in life-long learning people should become autonomous 
learners with raised awareness of their needs, ability to set aims and 
motivation to achieve them, developed skills of analysis and reflection 
necessary for planning, monitoring and evaluating their learning. Learner 
autonomy has been widely discussed throughout the world but different 
theories underpinned numerous definitions suggested by various scholars.  

A classical definition was made by H. Holec who postulated that it is 
the “ability to take charge of one’s own learning” (Holec, 1981, p.3). D. 
Little emphasized that “Autonomy is a capacity – for detachment, critical 
reflection, decision-making, and independent action” (Little, 1991, p.4) 
W. Littlewood (1996) explained: “This capacity depends on two main 
components: ability and willingness” (Littlewood, 1996, p.428). 

Jiménez Raya et al. (2007) highlighted the significance of developing 
learner autonomy in a democratic society: “the competence to develop as a 
self-determined, socially responsible and critically aware participant in (and 
beyond) educational environments, within a vision of education as 
(inter)personal empowerment and social transformation” (Jiménez et al., 
2007, p. 1). 

S. Moiseenko (2015) distinguishes the following components in the 
concept of learner autonomy: psychological (motivation, reflection, self-
control and self-correction), methodological (mastering ways and techniques 
of self-studies), and communicative (ability to discuss problematic issues 
with teachers and peers).   

Z. Solomko (2014) considers learner autonomy in two aspects: as a 
way of organizing educational process so that it facilitates learners’ self-
directed studies and as students’ ability to take responsibility for their own 
learning at all of its stages. 

I. Zadorozhna (2015) insists that it is necessary to research the way 
students’ autonomous learning is organized, and distinguishes the following 
four levels of that organization depending on the degree of students’ 
autonomy. 

I. Kamynin & N. Tuchina  (2017) prove that providing conditions 
nourishing for the development of learner autonomy is of paramount  
importance for pedagogical universities that educate future teachers who are 
going to implement the idea in their professional activities. The scholars 
supported the idea of D. Little who stressed that “…teachers are more likely 
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to succeed in promoting learner autonomy if their own education has 
encouraged them to be autonomous” (Little, 1995, p.180). 

Horváthová (2016) emphasizes that “developing autonomy is a 
lengthy process and its successful implementation depends on the persistence 
of the teacher” (Horváthová, 2016, p.132).   

O. Solovova (2008) views autonomy as the basis for creating such 
learning conditions that enable adult learners choose their own educational 
pathways proceeding from their real needs and the facilities available in their 
learning environment. A learner can select what, how and with which 
teacher to learn as well as how to account for the results of their studies. The 
university guarantees that those rights of a learner are not violated and 
controls learners’ compliance to the demands as to the deadlines and 
amount of work (Solovova, 2008, p. 36-37). 

We agree with the cited researchers that learner autonomy, being a 
complex multifaceted phenomenon, can be characterized in different ways 
with the focus on one or several of its aspects and can be viewed as a 
gradual process including several stages at which learners develop different 
levels of autonomy. We also share the opinion about the importance of 
teacher’s motivating and facilitating role in developing learner autonomy, 
especially in the educational context of teacher training universities. 

In this article, we argue that learner autonomy is, on the one hand, a 
prerequisite for choosing a personal educational pathway appropriately, and, 
on the other hand, is being further developed via following that pathway. 
Teachers are expected to motivate and facilitate learner’s making informed 
decisions about setting their goals, selecting means to achieve them, 
monitoring the educational route, reflecting and evaluating the learning 
outcomes. 

2. A brief outline of views on the concept of a personal educational 
pathway  

Historically, the term learning pathways appeared first in the context of 
approaching different tasks in the process of learning and it was used 
irrespective of where the process was taking place – within some school, 
college or another educational institution or as a part of self-studies, 
independent research project etc. The term was used in the plural to focus 
on the multiple characters of possible ways depending on learners’ cognitive 
styles, learning preferences and other attributes.  

Alongside with the development of the idea of differentiation and 
individualization, there came to be applied the term personalized pathways, 
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mainly in reference to the electives and other various learning opportunities 
offered by schools and universities (Crossan et al., 2003; Aro et al., 2010; 

Giudici  Pallas, 2014). 
It is appropriate to mention that personalized pathways originated in 

Middle Age universities and in the 19th – 20th centuries were quite popular at 
the best universities on the territory of the Russian Empire. For instance, at 
the Historical and Philological Department of Kharkiv University students 
were offered some compulsory subjects, recommended special majors and 
minors. The latter were considered useful for learners’ further scientific 
research but were of elective character. The teaching staff practiced special 
courses and seminars during which students chose some of the topics 
suggested for more profound research and got engaged in self-studies under 
the guidance of their tutor (Imperial Kharkiv University, 1914, p. 32). To 
develop students’ critical thinking, the university organized annual 
competitions for best scientific papers. In 1843, the Minister of Education 
allowed the university to publish the best students’ research papers in a 
separate book entitled “Imperial Kharkiv University Students’ Essays on  
Mother Tongue and Literature” (Bahaley, Sumtsov, & Buzeskul, 1906, p.14). 

The implementation of learner-centered approach brought about 
essential changes and demanded developing subject-subject relations 
between teachers and learners. Scholars began to operate with the concept 
of a personal educational pathway (trajectory in some sources, for example, 
in M. Aro et al. (2010)). The main innovation included the fact that such a 
pathway was not just offered to students as one of available alternative 
learning pathways but was created by them according to their needs, career 
goals, and interests. Naturally, while designing their individual educational 
pathways, learners are still restricted in their choice by the type of their 
educational institution, by national educational and professional standards, 
by available facilities etc.  However, essentially more flexibility is manifested 
in creating individual educational programs, which really become customized 
documents, unique in their composition. In this connection, T. Lomakina 
(2013) emphasises that a process of designing a personal educational 
pathway conforms to the necessity of personal professional self-actualization   
and requires a certain level of “designing competence”.   

Personal educational pathways have been subjected to close 
examination by a number of both foreign and native scholars. Canadian 
researchers B. Crossan, J. Field, J. Gallacher, & B. Merrill (2003) analyze 
different approaches to studying the concept of educational pathways and 
relate it to learning careers and the process of the construction of learning 
identities. Vuorinen (2012) underlines the crucial role of developing 
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individual learning pathways and flexible learning opportunities in boosting 
both a personal career and economy growth. N. Dabbaghe & A. Kitsantas 
(2012) research into opportunities of using mass media and social networks 
as means of following personal educational pathways. 

F. Giudici & A. Pallas (2014) study post-high school institutional 
pathways and work out their typology. M. Klemenčič (2017) enumerates key 
elements and indicators that demonstrate presence of student-centered 
learning and instruction in an institution and emphasizes that one of them is 
the design of study programs with flexible learning pathways. 

Educators in different countries (Roderick et al., 2006; Allensworth 
et al., 2008; Pavlova, Chi-Kin Lee, Maclean, 2017; Keinänen, Kairisto-
Mertanen, 2019) demonstrate concerns as to the relevance of educational 
systems to economic and social needs as well as the necessity to improve 
transition from secondary to higher education and to enable students to 
achieve the career goal they desire.  

Allensworth et al. (2008) emphasize that students should be actively 
engaged in tailoring their individual pathways by systematic exposure to 
problem-solving and analytical skill building.  

Osofsky and Schraeder (2010) suggest a Personal Plan for Progress 
as a way to organize a student’s individual pathway. This document 
highlights a student’s individualized path through high school and  maps out 
their further path through college by advising which elective courses and 
various learning opportunities to take in reference to student learning styles 
and life ambitions.   

Keinänen and Kairisto-Mertanen (2019) recommend that higher 
educational institutions should search for the right methods to support 
students to be more active in their study path and encourage them to  
explore  different learning opportunities. 

L.Vishnevskaya (2008) specifies the directions in which individual 
educational pathways can be traced and singles out content, technological 
and procedural aspects of their realization. Tolbatova (2012) works out a 
competence model of university learners creating their individual educational 
pathways that comprises several structural components: values and 
motivation, knowledge of how to design and to follow personal educational 
pathways, students’ practical actions, and   critical reflection, self-monitoring 
and self-evaluation.   

Plaksina & Matveyeva (2012) believe that alongside with their deeper 
immersing into the learning environment, learners are gradually getting 
aware of which electives to choose and how to create their personal 
educational pathways. I. Kan’kivskiy (2013) views personal educational 
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trajectories as a prerequisite for a person’s professional growth. Shaulska & 
Yakimova (2013) consider proper guidance in the process of young people’s 
choosing their personal educational   pathways a sphere of the state social 
responsibility. Shaposhnikova (2015) analyses theoretical aspects of 
designing individual educational pathways and compares these issues in the 
context of British and Russian universities. Sukhenko (2017) analyzes 
educational pathways as an interdisciplinary phenomenon and dwells upon 
its interpretations in psychology, pedagogy, sociology and economics.    

We share the scholars’ concerns about grave consequences that will 
follow the inappropriately chosen educational pathway. They may tell 
negatively on the prospective professional career of the person, may cause 
frustration and low self-esteem and lead to financial losses in case of 
retraining. For the region and society as a whole, it may mean getting 
unbalanced quantities of different categories of specialists, unsatisfied 
economic and social needs, waste of human and material resources spent on 
educating redundant professionals.   

A brief overview of the opinions of the above-mentioned scholars 
reveals that in spite of terminological differences and various approaches, 
the researchers are unanimous in their recognition of the importance of 
personal educational pathways in modern learning environment and in their 
agreement as to the most essential traits describing the complex process: 
learner’s autonomy in designing and following the individual educational 
pathway; developing strategies necessary for personal and professional 
growth; learner’s self-actualization facilitated by the teacher’s support.  

As to the terms applied, we agree with Kan’kivskiy (2013) and   
Sukhenko (2017) in using the concept a personal educational pathway as an 
umbrella term.  We use the term individual educational route to denote the 
sequence of steps to master content components and the term individual 
academic program in reference to a document fixing the learner’s choice of 
academic courses, the order of taking them, terms and forms of assessment 
and learning outcomes. 

We firmly believe that the appropriate balance between learners’ 
freedom of choice and teachers’ guidance and support is a cornerstone in 
providing autonomous learning environment and ensuring practical 
realization of learner-centered approach. The analysis below addresses the 
following research questions: 

1. Are the students aware of opportunities for creating their personal 
educational pathway and consequences of their decision? 

2. What kind of chances are Ukrainian university students offered 
and when and how have the learners been using them? 
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3. What can teachers do to assist a student in choosing the 
appropriate educational pathway and move along it more smoothly? 

3. Context   

3.1 Reforms in Ukrainian educational system and their significance for 
personal educational pathways  

At the present stage of its development, Ukraine has introduced a 
number of crucial changes in its educational system with the aim to meet 
contemporary needs of a person and society and to follow global trends. In 
this respect, we should mention legal changes, for instance, adopting a new 
framework law on education (2017), launching a key reform connected with 
the New Ukrainian School, approving the State Standard of Primary 
Education, creating a system of higher education standards that matches the 
national framework of qualifications etc.  

The Law On Education proclaims that the primary goal of education 
is “holistically developing the human being as a personality and society's 
ultimate value, his/her talents, intellectual, creative, and physical abilities, 
shaping values and competences required for successful self-realization, 
raising responsible citizens who can make an informed social choice and act 
for the benefit of other people and society…” (The Law on Education, 
2017, p.5). So, self-realization and informed social choice are both the 
required attributes of education.  

One of the progressive innovations of the law is recognizing the 
right of students to have an individual educational trajectory. Article 1 
explains the term alongside with such terms as autonomy, academic 
freedom, academic mobility, individual development program, individual 
educational plan and others viewed as the main ones in the sphere of 
education. 

One of the primary tasks of the New Ukrainian School is to ensure 
the new content of school education aimed at forming 21st century 
competences. Among them, critical and systemic thinking, initiative, 
decision-making, problem resolution and risk-assessment are enumerated as 
important cross-cutting skills. 

However, both the government and the Ukrainian society have to 
admit that a lot has to be achieved in the sphere of education. The official 
governmental portal states that, with educational approaches persisting from 
the previous century, “Students at Ukrainian schools and universities mostly 
gain a body of knowledge without being aware of how it can help them with 
self-realization” (Government portal: Official site). 
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3.2 The system of choosing personal educational pathways existing at 
H.S. Skovoroda Kharkiv National Pedagogical University 

Applicants to our university faced the first instances of making a 
choice in the sphere of education when they became enrolled in the pre-
school institution, primary school and different hobby groups, musical, 
sports or arts schools etc. The choice was mostly made by their parents and 
other relatives, who took into consideration a number of factors: vicinity of 
the educational institution, its reputation, prestige, financial matters, child’s 
abilities and inclinations, etc. Practically the same reasons predetermined the 
choice of a tertiary institution after the completion of secondary education 
program, though most young people had a chance to voice their opinions 
and insist on their preferences. To make that choice more informed and 
conscientious, the teaching staff and administration of our university use 
different opportunities to better inform schoolchildren about chances for 
professional and personal development they will be obtaining while studying 
at our institution: talks and conferences, quests and quizzes, competitions, 
information in mass media and social networks, special university days, 
when schoolchildren can visit different departments, attend some practical 
classes and lectures, laboratories, libraries, centers of foreign cultures at our 
faculty (Chinese, Japanese, Turkish, Persian, Israeli, Polish), etc. At several 
affiliated schools, special departments have been working for several years 
assisting schoolteachers and children in the educational process, facilitating 
research projects and making our university more popular. 

On entering the university, 1st-year students face the choice of minor 
subjects – the second foreign language and the subjects related to that. It is 
done exclusively by students’ own wish, though the choice is restricted by 
the faculty facilities, teaching staff qualifications, and the number of students 
sharing the same wish. But no decision is imposed on the young people.   

Later, if students are successful during the first year of studies, they 
can take a third foreign language as a part of the system of extra-curricular 
services.   

The situation of decision-making repeats itself when students choose 
topics for their research papers in Methodology of Teaching English and in 
Philology and their scientific advisers in the 3rd and 4th years. 

By the end of the 4th year students graduate from the Bachelor’s 
program, and, if they wish, they make take Master’s program and choose 
electives the repertoire of which is much wider compared to the Bachelor’s 
level. For their diploma research students can again choose a topic and a 
scientific adviser.  
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In addition, it should be mentioned that both at the Bachelor’s and 
Master’s levels students can express their preferences while choosing their 
individual tempo of studies, individual assignments, ways of solving 
educational tasks and reflecting on the results of their activities, ways of self-
evaluation and self-correction. Students can take part in the work of 
different sections of the students’ scientific society, creative laboratories, 
hobby groups, etc. 

To support student transitions within lifelong learning, university 
teaching staffs help students to become better aware of their educational 
needs and learning characteristics, to reflect on their progress along the 
chosen pathway, and to verbalize their plans for the future. Our practice 
proves that students need and appreciate this guidance. 

To sum it up, creating a personal educational path is not a one-
moment action but is taking place gradually and a person’s choice gets wider 
and more responsible with every learning step. The process can enhance the 
development of students’ motivation and initiative, skills of goal-setting, self-
organization and critical reflection which can later facilitate their 
professional teaching activities. 

4. Methodology  

4.1 Participants 

The participants included the students of the Department of Foreign 
Philology of H.S. Skovoroda Kharkiv National Pedagogical University who 
enrolled in the Bachelor’s program at the University in 2018 and in 2019 and 
chose English as their major (151 persons in 2018 and 135 persons in 2019). 
Some data were collected from the students who enrolled in the Master’s 
program in the same years (71 and 64 persons correspondingly). All the 
participants gave their informed consent to use their personal data and to 
participate in the study.  

4.2 Research instruments 

Governed by the research questions and the educational context the 
following data collection tools were chosen for the enquiry process: 
questionnaires and interviews with focus groups. The tools were chosen for 
the purpose of triangulation. Interviews with 4 focus groups were used since 
the researchers shared the idea of J. Munday (2006) that it would be more 
time-consuming to interview individuals and that a diversity of opinion was 
important in addressing the problem. Focus group participation was 
voluntary. Each group embraced 10 persons. Confidentiality was ensured.  
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The collected data were analyzed both quantitatively and 
qualitatively. 

5. Results and discussion  

5.1 The data collected about the 1st Year students in the Bachelor’s 
program 

The first questionnaire dealt with the level of students’ awareness 

and their expectations as to choosing their personal educational pathway. 

The researchers were also interested in any experience, both positive and 

negative, the students might have accumulated in making decisions about 

their course of studies. The questionnaire was offered to the 1st Year 

students of the Bachelor’s Program2018 and in 2019. The questionnaire was 

to be answered in writing anonymously. Most questions were close-ended. 

The results of the survey based on close-ended questions are 

summarized in Table 1. 

Table 1. The Data Collected through Questionnaire 1 

 Students in the 
Bachelor’s 
Program 

(answered 
affirmatively) 

Students in the 
Bachelor’s 
Program 

(answered 
negatively)  

Students in the 
Bachelor’s 
Program 

(were not sure) 

2018 2019 2018 2019 2018 2019 

Have you had any 
experience in 
choosing schools, 
classes, hobby groups 
etc. by yourself before 
entering the 
university? 

35.7 % 36.3 % 49.7 % 47.4 % 14.6% 16.3% 

Was it more positive 
than negative? (only 
the students who 
answered the first 
question 
affirmatively) 

15.5% 20.1% 10.2% 15.2% – – 

Have you chosen our 
university yourself? 

43.0 % 45.2 % 44.4 % 45.2 % 12.6% 9.6% 
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Have you chosen 
your major yourself? 

58.9 % 64.4 % 36.5% 31.9% 4.6 % 3.7 % 

Would you make the 
same choice now? 

82.1 % 87.5 % 8.6 % 6.6 % 9.3 % 5.9 % 

Have you chosen the 
second foreign 
language to study at 
the university 
yourself? 

41.7 % 37.8 % 49.6 % 54.1 % 8.7 % 9.1 % 

Would you make the 
same choice now? 

88.1 % 87.4 %  6.7 %  5.9 % 5.2 % 6.7 % 

 

The other questions included in the survey were of the multiple-
choice format, but in the questions about the reasons for their choice, the 
students could select several options. They could add their comments or 
some other options as well. Because of that, the results of the answers to 
such questions do not make up 100 % total. 

As to the answer to the question “Where have you learned the 
information about our university and our department?”, most students 
chose the option “From my friends/ my relatives/my neighbors” – 33.8 % 
in 2018 and 26.7 % in 2019. The option “From my teachers at school or 
private tutors” was chosen by 19.2 % and 18.5 % correspondingly. “From 
mass media and social networks” – 20.5 % and 23.7 %. “From the events 
organized by the university” – 23.2 % and 28.9 %. The option “From other 
sources” – 3.3 % in 2018 and 2.2 % in 2019. 

In reply to the question “What were the reasons behind your 
choice?” the students chose the following options: “reputation of the 
university and the Department of Foreign Philology” (39.0 % and 44.4 %), “ 
high qualifications of teachers” (35.8 % and 41.5 %), “locality  close to my 
home”(42.4 % and 38.5 %), “availability of the state-financed places” (51.7 
% and 58.5 %), “affordability of the contract price” (66.2 % and 77.8 %), 
“wish to become a teacher”(38.4 % and 40.7 %). 

The replies to the question “Why have you chosen English as your 
major?” varied. Most students indicated their love to the English language 
and interest in the English-speaking world (47.7 % and 58.5 %), some had 
instrumental motivation and hoped to get better job perspectives with a high 
level of communicative competence in English (29.8 % and 34.8 %), 
prestigious status of a person who knows English well (59.6 % and 58.2 %). 
Some simply followed the advice of their parents (40.4 % and 33.3 %). 
Unfortunately, 23.8 % and 21.5 % of the students were not sure in the 
grounds for the choice. During the interviews they admitted that they did 
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not care much, though most of them understood the necessity of having 
some diploma of a tertiary institution. 

Even more students were not sure why they have made a choice 
about their second foreign language (32.4 % and 34.8 %). They were not 
able to see if any of the offered options was of certain personal significance 
for them. Those who could answer the question mostly replied that they had 
instrumental motivation (44.3 % and 49.6 %), or extrinsic motivation (56.9 
% and 52.6 %) as the choice was recommended to them by somebody else. 
During the interviews the researchers found out that some students 
explained they had heard that studying that language was comparatively easy. 
Motivation of 59.6 % and 66.7 % of the learners could be considered 
intrinsic as they explained that they liked the language and the culture. 

The data testify to the general tendency that students have not 
accumulated much experience in choosing their personal educational 
pathway. Even those who had some experience before entering the 
university do not always evaluate it positively. A very disturbing fact is that 
about 9 % of students were dissatisfied with their choice of their major and 
about 6 % were not happy about their choice of the second language. 
Partially, it is supported by the average number of students who apply to 
change their minor during the first month of studies (2-3 of them).  

The data obtained through the questionnaire are in full agreement 
with the results of the interviews with focus groups. Students admitted that 
they were not always aware of the opportunities offered for them to choose 
their personal educational pathways and often have not used them 
effectively.  

The data indirectly proved the fact that learner autonomy of the 1st 
Year students was not sufficiently developed and it impeded their designing 
their personal pathways. 

5.2 The data about the 1st Year students in the Master’s program 

The questionnaire offered to the students of the Master’s program 
and interviews with focus groups were aimed at specifying if the students 
were more mature in making choices and designing their personal 
educational pathways. Some students wanted to improve various aspects of 
their major (40.8 % in 2018 and 35.9 % in 2019) and minor (35.1 % and 53.1 
% correspondingly). Some students chose a third foreign language (8.5 % 
and 6.3 %). Since Ukrainian students have the right to choose from electives 
offered by other faculties and even institutions, some of our students 
realized that right and have been studying elective courses in the field of 
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Law, Psychology, Information Theory, Economics (5.6 % in 2018 and 4.7 % 
in 2019).  

Though more elective subjects were offered for them to choose 
from, they felt that their choice was more informed and better grounded. 
Most of them clearer realized what exactly they wanted and why. The 
students mainly grounded their choice on instrumental (67.6 % in 2018 and 
57.8 % in 2019) and intrinsic motivation (40.8 % and 54.6 %). The number 
of those who had relied on extrinsic motivation decreased essentially in 
comparison with analogous data from the 1st Year Bachelor’s students (32.4 
% and 26.6 % correspondingly). During the interviews it was found out that 
extrinsic motivation was in most cases connected with the students’ feelings 
towards professors and assistant professors who delivered elective courses, 
or their personal and professional evaluation by the students themselves and 
information shared with them by those who studied before them. 

Fewer students regretted their choice (4.2 % and 3.1 % 
correspondingly), which also indirectly testifies to the fact that it was more 
appropriate to their careers, abilities, interests and aspirations. However, the 
presence of such answers is still a disturbing fact as it may have negative 
consequences both for the persons themselves and for the whole society.  

During the interviews with focus groups, the researchers found out 
that personal and professional growth of the students is reflected in their 
ability to prioritize subjects and assignments depending on their significance 
for learners’ further studies and their professional careers. It also manifests 
itself in possessing a wider repertoire of study strategies and using them 
more flexibly and appropriately. Students believed that the process of 
choosing topics for their Master’s research and scientific advisers for that did 
not cause so many difficulties in comparison with the similar processes for 
their research papers in Year 3 and Year 4, as most of the learners continued 
their research and were better informed about their focus, possible issues, 
perspectives etc. On the other hand, the learners admitted that they felt 
more responsibility and contemplated the consequences of their choice 
more thoroughly.  

They also stressed the fact that the teaching staff and administration 
used various opportunities to facilitate choosing their personal educational 
path and moving more or less smoothly along it. Out of all the students who 
answered the questionnaire questions 39.4 % (2018) and 37.5 % (2019) 
considered the teachers’ guidance as essential, 44.6 % in 2018 and 57.8 % in 
2019 believed that it was enhancing and only 5.2 % (2018) and 4.7 % (2019) 
did not feel its impact. The replies to the questionnaire and students’ 
answers during the interviews suggest that the students mostly welcome 
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teachers’ support in designing and following their personal educational 
pathway and at the same time realize their own responsibility for that. 

6. Conclusion 

The illustrated research highlights the impact of designing a personal 
educational pathway and following it during the course of   university 
studies. The analysis of the students’ motivation demonstrates a certain 
dynamics towards more conscious choice of elective components of the 
academic program. With the students in the Master’s program, the choice 
was mainly based on instrumental and intrinsic motivation while the choice 
at the time when the students entered their studies at the bachelor’s level 
was often influenced by external factors and opinions of other people. 

One of the most important findings that emerge from this study is 
the evidence of interrelation between the level of learner autonomy and the 
success in designing a personal educational pathway. The more responsible 
for their studies students become, the more flexible their study strategies get 
and the wider their range gets. Alongside with developing awareness of the 
impact of their decisions on the results of their learning and career 
perspectives, students start using reflection, self-evaluation and self-
correction more often. 

The results of the research show that a lot of students welcome 
continuous teachers’ support and find it facilitating their choice of and 
movement along their personal educational pathways. However, there are 
aspects that can be improved. Sometimes students do not care much for the 
choices suggested by the teachers, feel that their freedom of choice is 
somehow restricted, and are not sufficiently motivated in achieving the goals 
set by somebody else. Thus, it becomes necessary to find an appropriate 
balance between teachers’ guidance and students’ personal choice to 
enhance the process.  

It is obvious that further research in this area is needed to ensure the 
raise of effectiveness of students’ choosing their personal educational 
pathways and teachers’ support at the different stages of students’ studies. 

References 

Allensworth, A., Correa, M. & Ponisciak, S. (2008). From High School to the Future: 
ACT Preparation – Too Much, Too Late. Chicago: Consortium on Chicago 
School Research at the University of Chicago. 

 



Revista Românească pentru                                                                   March, 2020 
Educaţie Multidimensională                                                        Volume 12, Issue 1 

 

223 

Aro, M., Järvinen, T., Rinne, R., Julkunen, I., & Lunabba, H. (2010). Governance of 
educational trajectories in Europe: Country report Finland. Turku: University of 
Turku. Retrieved from http://goete.eu/download 

 
Bahaley, D.I., Sumtsov, N.F., & Buzeskul, V.P. (1906) A brief discourse of Kharkiv 

university history for the first 100 years of its existence (1805 – 1905). Kharkiv: 
University of Kharkiv. 

 
Crossan, B., Field, J., Gallacher, J., & Merrill, B. (2003). Understanding participation 

in learning for non-traditional adult learners: Learning careers and the 
construction of learning identities. British Journal of Sociology of Education, 24(1), 
55–67. 

 

Dabbaghe, N.А.,  Kitsantas, A. (2012). Personal learning environments, social 
media, and self-regulated learning: A natural formula for connecting formal 
and informal learning. Internet and Higher Education, 15, 3–8. 
DOI:10.1016/j.iheduc.2011.06.002. Retrieved from 
http://digtechitalia.pbworks.com/w/file/fetch/88358207/Dabbagh%20201
2.pdf 

 

Giudici, F.,  Pallas, A. (2014). Social origins and post-high school institutional 
pathways: A cumulative dis/advantage approach. Social Science Research, 44, 
103–113. DOI: 10.1016/j.ssresearch.2013.11.004 

 
Government portal: Official site https://www.kmu.gov.ua/en/ 
 
Holec, H. (1981). Autonomy and Foreign Language Learning. Oxford: Pergamon. 
 
Horváthová, B. (2016). Development of learner autonomy. In Z. Straková (Ed.). 

How to teach in higher education, 120-134. Retrieved from: 
https://www.pulib.sk/web/kniznica/elpub/dokument/Strakova2 

 
Imperial Kharkiv University. (1914). Curricula of the Historical and Philological 

Department of Imperial University in Kharkiv with rules attached. Kharkiv. 
 
Jiménez, R., Lamb, T. & Vieira, F. (2007). Pedagogy for autonomy in language education in 

Europe: Towards a framework for learner and teacher development. Dublin: Authentik. 
 
Kamynin, I. & Tuchina, N. (2017). Ways of Developing Students’ Autonomy in 

Learning English. Karazin Readings: Man. Language. Communication: XVI 
scientific conference with international participation (pp. 46-47). Kharkiv: V.N. 
Karazin Kharkiv National University. 

 

http://goete.eu/download
http://digtechitalia.pbworks.com/w/file/fetch/88358207/Dabbagh%202012.pdf
http://digtechitalia.pbworks.com/w/file/fetch/88358207/Dabbagh%202012.pdf
https://doi.org/10.1016/j.ssresearch.2013.11.004
https://www.kmu.gov.ua/en/
https://www.pulib.sk/web/kniznica/elpub/dokument/Strakova2


Developing Learner Autonomy via Choosing a Person’s Educational Pathway  
Natalia TUCHINA et al. 

 

224 

Kan’kivskiy, I. (2013). Individual educational trajectories as a necessity of the 
modern process of the professional training of specialists. Professional 
education: problems and prospects, 4, 62–65. 

 
Keinänen, M., Kairisto-Mertanen, L. (2019). Researching learning environments 

and students’ innovation competences. Education + Training, 61(1), 17-30 
 
Klemenčič, M. (2017) From Student Engagement to Student Agency: Conceptual 

Considerations of European Policies on Student-Centered Learning in 
Higher Education. Higher Education Policy, 30(1), 69-85. 
DOI: 10.1057/s41307-016-0034-4 

 
Little, D. (1991). Learner Autonomy. 1: Definitions, Issues and Problems. Dublin: 

Authentik. 
 
Little, D. (1995). Learning as Dialogue: The Dependence of learner autonomy on 

Teacher Autonomy. System, 23(2), 175-181. 
 
Littlewood, W. (1996). “Autonomy”: an Anatomy and a Framework. System, 2(4), 

427- 435. 
 
Moiseenko, S. M. (2015). Development of learner autonomy of the students of high technical 

education institutions in the formation of foreign language competency. Retrieved from: 
http://www.kamts1.kpi.ua/sites/default/files/moiseienko_rozvytok.pdf  

 
Munday, J. (2006). Identity in Focus: The Use of Focus Groups to Study the 

Construction of Collective Identity. Sociology, 40(1), 89-105. 
 
Osofsky, D., & Schraeder, T. (2010). Personal Learning Plans: Making It Personal 

to Engage Students. In J. DiMartino and D. Wolk (Eds.). The Personalized 
High School: Making Learning Count for Adolescents. (pp. 17-40), San Francisco: 
Jossey-Bass. 

 
Pavlova, M., Chi-Kin Lee, J., Maclean R. (Eds.). (2017)Transitions to Post-School Life: 

Responsiveness to Individual, Social and Economic Needs. Springer. 
 
Plaksina, O.A., & Matveeva, T.A. The problems of designing the main educational 

programs. Discussion, 2(20), 148–155. 
 
Roderick, M., Nagaoka, J., & Allensworth, E. (2006). From High School to the Future: 

A First Look at Chicago Pubic School Graduates’ College Enrollment, College 
Preparation and Graduation From Four-Year Colleges. Chicago: Consortium on 
Chicago School Research at the University of Chicago. 

https://www.researchgate.net/deref/http%3A%2F%2Fdx.doi.org%2F10.1057%2Fs41307-016-0034-4
http://www.kamts1.kpi.ua/sites/default/files/moiseienko_rozvytok.pdf


Revista Românească pentru                                                                   March, 2020 
Educaţie Multidimensională                                                        Volume 12, Issue 1 

 

225 

 
Shaposhnikova, N. Yu. (2015). Individual educational trajectories in High Schools 

of Russia and Great Britain (theoretical aspects). Bulletin of Moscow State 
University of International Relations, 1 (40), 243-246. 

 
Shaulska, L., & Yakimova, N. (2013). Regulation of professional and educational 

trajectories of young people in the context of social responsibility of the 
state. Manager, 65(3), 195-203  

 
Solovova, E. N. (2008). Methodology of foreign languages teaching: advanced course. 

Moscow: Astrel.  
 
Solomko, Z.K. (2014). Formation of German lexical competence of future lawyers in self-

directed learning with the use of information technologies. (Ph.D thesis), Kyiv National 
University, Ukraine. 

 
Sukhenko, Ya. V. (2017) Personal educational trajectory: cross-disciplinary analysis 

of the phenomenon. Scientific Bulletin of Kherson State University: Psychological 
Sciences, 4(2), 111–116. 

 
The Law on Education (2017). Retrieved from: 

https://www.venice.coe.int/webforms/documents/default.aspx?pdffile=C
DL-REF(2017)047e. 

 
Tolbatova, Y. V. (2012). Competence model of the student's design of an 

individual educational trajectory in a higher educational institution. World of 
science, culture, education, 4, 219-220. 

 
Vishnevskaya, L.L. (2008). Research work of lyceum pupils as means of realization of their 

personal educational trajectories. (Ph.D thesis), University of Yaroslavl, Russia. 
 
Vuorinen, R. (2012). Individual Learning Pathways and Flexible Learning 

Opportunities - Implications for Lifelong Career Management Skills and 
Comprehensive Guidance Systems. In M. Polak (Ed.), Developing Cooperation 
between VET, Higher Education and Adult Learning in Response to the Challenge of 
Lifelong Learning (pp. 211-217). Warsaw: Foundation for the Development of 
the Education system (FRSE).) 

 
Zadorozhna, I. P. (2015). Developing autonomy of students specializing in linguistics in the 

process of studying required courses. Bulletin of Chernihiv National Pedagogical 
University, 131, 60–65.  

 

https://www.venice.coe.int/webforms/documents/default.aspx?pdffile=CDL-REF(2017)047e
https://www.venice.coe.int/webforms/documents/default.aspx?pdffile=CDL-REF(2017)047e

