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TEACHING READING IN THE TWENTY-FIRST CENTURY: CHALLENGES IN THE DIGITAL 

AGE 
 
The twenty-first century is the era of information technologies. Although both students and 

teachers are exposed to the abundance of resources and devices that can facilitate reading, 
multimodality of texts, credibility of sources, misalignment of practices, the increased cultural and 
linguistic diversity that students from different backgrounds bring into the learning process require the 
attention of educators and scholars.  

One of textual characteristics that poses a challenge in teaching reading in the twenty-first century 
is multimodality of texts. Words, sounds and images are mixed together in webpages, gaming and 
other social media platforms to convey meaning and intended message. Combining text and images 
communicates messages that either mode can achieve separately [3]. Assisting students in 
developing the skills and strategies required to use new technologies to read confidently and 
effectively is therefore a significant educational focus in the twenty-first century [2, 8–9]. 

Another issue is credibility of sources. I. Braten, L. Jason and G. Brassch argue that developing 
students` source evaluation skills is an important part of the critical reading process. Developing 
students` abilities to judge the credibility of sources involves careful examination of accessible 
information in relation to authoring, intended message, and textual characteristics [1]. Children and 
young people not only need to develop inquiry skills and critical reading assessing creditability, a 
fundamental skill is to understand image-language relations and make sense of semiotic meanings 
associated with different modal resources [4]. 

Most children and young people seem to have adjusted well to using digital devices to 
communicate with each other, resulting in the production of new linguistic forms of communication, 
such as the use of emojis combined with words, abbreviated textual forms, and combined sounds and 
images. These practices are generally different from the literacy practices children experience in 
school, which leads to misalignment of practices. Thus, there is a clear gap between everyday literacy 
practices that are multiple, multimodal and digital and school/university practices as many teachers 
are still holding onto literacy instruction that is print-based and monomodal [2; 4]. 

 One more challenge for the teaching of reading in the twenty-first century is the increased cultural 
and linguistic diversity that students from different backgrounds bring into the classroom. Migration 
and people movement are occurring at an unprecedented rate, facilitated by increased mobility and 
ease of travel [2]. 

The above mentioned challenges prove the need to redesign classroom pedagogies to foster a 
culture of inquiry, to provide strategy instruction, and to promote appropriate feedback and support. 
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