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чергування цифрових технологій з іншими, навіть у межах одного уроку, адже 
перенасичення процесу опанування мовою ІКТ може призвести не до 
урізноманітнення, а навпаки, до великої кількості малоефективних ігор, що не 
сприятимуть вивченню іноземної мови та не стимулюватимуть до розвитку 
відповідних навичок іншомовного спілкування. 

Ще одна перешкода для вчителя – труднощі контролю. Маючи доступ до 
інтернету, учні можуть відволікатися та використати зайву можливість для 
ігор та спілкування в соціальних мережах. Тому робота онлайн має бути 
побудована таким чином, аби вимагати від учня відгуку на поставлені 
завдання та лімітувати час на їх проходження чи виконання.  

Щодо перешкод, з якими зустрічаються учні, то за наявності усіх 
відповідних засобів, проблеми можуть виникнути з дотриманням часових 
рамок. Певні програми розраховані на одночасне виконання завдань, при 
цьому розрахувати швидкість виконання завдання досить важко, беручи до 
уваги особливості сприйняття матеріалу відповідно до типу учня, а також 
рівень володіння мовою. Таку проблему можна вирішувати індивідуальним 
підходом. 

Отже ми визначили найпоширеніші перешкоди впровадження цифрових 
технологій у процес навчання англійської мови та запропонували ряд заходів, 
які могли б допомогти їх усунути. Адже використання нових технологій можуть 
значно вплинути на рівень володіння англійською мовою та підвищити 
ефективність роботи вчителів. Крім цього при стрімкому розвиту ІТ сфери 
освіта мусить швидко реагувати на них і відповідно трансформуватись. 
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CHALLENGES OF PLAYING GAMES AT ENGLISH LESSONS  
Ilona Kostikova (Kharkiv, Ukraine) 

As it is known, language learning is a hard but interesting work. As we need 
meaningfulness in language learning, and authentic use of the language it is 
useful to follow and create many different techniques and procedures. That 
through creative procedure we can have an interactive environment which may 
lead to an improvement in learning a foreign language. 

Games and especially English games are one of the techniques and procedures 
that the teacher may use in teaching a foreign language. Games are used not only 
as short warm-up activities or when there is some time left at the end of a lesson, 
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but they can be used at all stages, provided that they are suitable and carefully 
chosen [1]. There are some basic rules for using games. 

Games must include everyone. It seems, firstly, this may be the hardest for 
the facilitator to achieve. When playing games for an extrinsic reward, the slower 
shier student may withdraw not wanting to be resented by his teammates for 
“blowing the game.” Smarter students with more outgoing personalities or 
confidence may be regarded as the hero or the ringer. For example, use “numbered 
heads together” where everyone in the group is given a number and they have to 
answer the question, or no one can answer a second time until everyone has 
answered once.  

Secondly, if the game involves physical activity it is imperative to examine 
safety precautions and student (dis)abilities. It is possible to use games which 
involve the students leaving their desk and going somewhere else, such as the 
board, a certain spot in the room, etc. A multitude of things could have happened 
like tripping or running into something. In those games, the students have to 
walk. Running disqualifies them. Thirdly, each student brings their own 
personality to class. Balancing the passive and outgoing students as well as the 
geniuses and the average students is challenging.  

The passive student in each group typically will not participate except for 
when it is their turn, because someone else is always more willing. Outgoing 
students tend to be impatient, loud and constantly in motion. Those actions will 
typically increase the passive nature of some students. For those reasons and 
many more, the facilitator may want to form teams or establish rules for 
participation, as previously recommended. 

Games can be noisy. It is necessary to be strong enough to make a strong case 
for using games as a learning tool or come up with a quieter format for your game. 
And in the opposite, during physical games there may be pushing and other 
potentially harmful acts. The facilitator of the game must have clear rules and 
consequences for breaking those rules.  

Competition can work positively as a motivator, as discussed previously, or 
negatively. Winning should never be the focus or goal of the game or the players. 
In some instances, the competitive edge of a student may take over and cause 
hurtful things to be said. In this instance, it is necessary to stop the game and 
address the situation. How we treat each other in class and continue by stating 
that even though we are playing a game, we are still in class. Furthermore, games 
are supposed to be fun and by saying those things the fun is being spoiled. It is 
also important to watch for intimidating or dominating personality traits from 
some students.  

Usually they will yell at others or just use an angry tone. Not only does this 
ruin the fun of the game, but it also encourages other students to not play the 
game with this individual or to react similarly. In this instance, a teacher can try 
two tactics. The first, letting students work it out, did not work too well, because 
the entire group started to fight amongst themselves. Additionally, the negativity 
spread to other groups. The second tactic was a bit more involved but seemed to 
work better. It is necessary to interrupt and discuss with the group the observed 
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actions, unobserved actions, the players’ feelings, game procedures and possible 
consequences. Sometimes it works, and sometimes it does not. In cases where it 
does not, a teacher can make a mental note about who is having trouble working 
together and try to separate them for a few group activities before trying pairing 
them together again. Ultimately, if the inappropriate behavior persists, then we no 
longer play games in that class. 

Rules must be fair to everyone. The first time a teacher introduces a new game 
to students, a teacher is always nervous about how it will go. There are many 
“what ifs?” going through teacher’s head. Often, after explaining the procedures 
and rules, a student may have a question that addresses something. Therefore, 
only after trial and error will the set of rules be complete, but a teacher can 
recommend trying to work out as many of the kinks before using the game in the 
classroom. If it does not work the first time, it is likely that the students and you 
may not be interested in trying it a second time.  

Similarly, if the same student or group is consistently winning, it is necessary 
to change the dynamic. The easy answer is to change the group that is working 
together. A similar solution is to take the winning group and give them the same 
game to play with new or more challenging material. Since the players and the 
game have gotten more challenging, their learning experience is heightened. 

To conclude the challenges of playing games at English lessons we can say 
that it is very important in explaining the usefulness and educational value that 
games can have in a classroom. It is becoming increasingly important and 
necessary for teachers to understand the game advantage and disadvantages, to 
justify their classroom procedures to themselves, administrators, parents and their 
students. 
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SMARTPHONES IN THE CLASSROOM 
Nataliia Kovalenko (Uman, Ukraine) 

Today technology rules the world and Internet plays a key role in 
business relations, entertainment, music, movies, tourism and almost every aspect 
of our everyday life. Education is not an exception here. Studies have shown 
that 95% of students have access to some type of computer or mobile device – 
whether at school, at work, or at home. So, it’s not surprising that the evolution 
of classroom teaching methods is moving in the direction of technology.  

In this article we tried to find out what benefits technology brings to language 
learning and how it can be successfully applied by teachers during their English 
classes at high school and university. Primarily it’s cell phones that keep teachers’ 
attention today as they have undoubtedly become an integral part of modern 
society, and increasingly common among children and adolescents. Of course, with 
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