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CLASSROOM RESEARCH TECHNIQUES 

 

Modern scientific research methods are various and any specialist in a certain field who 

is interested in their own professional development can choose the most appropriate ones. In 

the sphere of education and especially in teacher-training it is necessary to demonstrate 

different possible techniques which can involve future teachers in the process of teacher 

development. The students should realize the importance of continuous professional 

development (CPD) to be able to implement the ways of solving numerous problems they can 

face in their classes. To be able to cope with possible problems senior and undergraduate 

students should be familiar with such situations and possible ways out. And teacher-trainers 

are those people who can teach them how to do that through different approaches and 

techniques. One of them is reflection which can be based on the students’ both passive and 

active teaching experience. Passive teaching experience they get being school and university 

students: they “observe” their teachers every day there and develop their own style of being a 

teacher. The university teacher-trainers are to focus the students’ attention to promoting their 

motivation in analyzing the information and producing theory from their own research. 

Future teachers can choose any way of professional development: on-line webinars, 

training courses aimed at developing study skills and transferring them into professional ones 

or face-to-face seminars. Participation in conferences, home and international, gives 

understanding where to move, how to do that and where to get necessary data, materials, etc. 

Self-evaluation is another opportunity of CPD, but a teacher should have strong motivation to 

move ahead, and clearly understand how to use new data to "old" context. That’s why 

observation of their colleagues' lessons during teaching practice (TP) can be that effective tool 

which help them get accustomed to after class advisory panel and feedback sessions.  

The author of the theses practices the two latter mentioned techniques on a regular 

base being a supervisor during TP. Several questions arise about the observation: What to 

observe? When to observe? What type of observation to choose? And how to use the data 

received? First of all, in focus there is a student-teacher and the class this person teaches. The 

main aim of observers’ visiting the lesson is to be supportive and constructive even criticizing. 

An observer shouldn’t be a random outside visitor, as such person only has intention to judge 

not to encourage and support. The observation should be time-tabled and both sides – 

observers and a student-teacher – thoroughly prepared for that. As for choosing the type of 
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observation it depends on the level of professional development. Appropriate types of 

observation for undergraduates are training, assessment and peer observation. The first two 

types are used to help students to identify the level of professional competences and their 

needs and to assess the lesson working with the quality criteria: acceptability, appropriacy, etc. 

Also “student-teachers are being observed and assessed as part of a programme or syllabus 

to achieve a certain set of specified goals” [2, p.374] gain valuable experience in discussing 

and analyzing the certain moments and reflecting on some weak points. The aim of peer 

observation both for an observer and a teacher is to learn something. One more benefit from 

this type of observation is an “exchange of ideas, discussion about different ways of working, 

comparison of views” and others [2, p. 374]. 

Group discussion with peers and a supervisor “in order to explore issues that come out 

of classroom experience” [1, p. 177] help the students involved to organize the teaching-

learning process effectively and feedback, either hot or cold, can be that classroom research 

technique implemented into the group discussion. How different are these two types of 

feedback? They differ in time the feedback is given. Hot feedback – is the first reaction and 

feelings about the lesson has been taught and is mainly written in two sentences answering 

the following questions: 1. What did I manage to do well delivering the class? 2. What would I 

change if I had another chance to deliver this very lesson? And cold feedback is delayed in 

time and usually is done in a day or two or even in a week. Such way of reflection lets a 

teacher pond over the problems and, of course, consider the lesson. Either of the types can be 

effective and a teacher can work with the special observation sheets devoted to Teacher 

Talking Time, Class Management, modes of interaction, instructions and using the board.  

To summarize group discussion or feedback session it is worth using after class 

advisory panel. The author of the theses is the person who answers the questions of the 

student-teachers she cooperates with during the TP period. All the above-mentioned 

techniques are aimed at professional intellectual and personal development. 
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